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BLOOMINGTON SCHOOL PHILOSCFHY

“he philosophy of education of the Blocmington Public Schools professes

the belief that each child should develop his potential to the fullest, and
f ’ to meet his intellectual, moral, splrltual aesthetic, vocatioral, phys1cal
and social needs as au indivxdual, an Amerlcan citizen, and a member of the

‘ worid ccnmunity

[ ’ Itibelleues the following basic principles. We believe in:

. T?e valLe of the 1nd1vidu41 personality.

The worth of the 1nd1v1dual

The individual's potentialities

The 1ndividual patterns of human growﬂ\.

The individuality or learning.

The value of good mental and physical health of the individual

LR TN Wiy

. = The inportanre of the noral &nd spiritual values of the individual.

Fecr o pE ey

The individuals who need to identify with groups.

The value of crearive instruction.

Continuous educaticnal research and utilizetion of its findings.

The value of excellence in all ihstruction.




OVERVIEW

Music is a part of every child's life. As a means of expression and
as an area for appreciation, it can, and should be, an important
facet of human personality.

Musical growwn is a gradual understanding of musical concepts, a
persection of skills, and a maturing awareness and appreciation of
the value of music. The cultivation of this area of human growth
frequently is left in large measure to the school. The incidental
contact pre-schoolers have with music is usually a pleasant exper-
ience and it behooves the teacher and the school to maintain and
build upon this positive attitude toward music.

Music as an area of imstruc“ion in the schools has twu primary roles.
First is the ective role of the performer, tiie composer, the producer.
Each child should be encouraged, if not required, to develon the know-
ledge, skill and competence in vocal and instrumental expression to ve
able to contribute as an irdividual and as a member of a group towsrd

a satisfying musical experience. He should, also, be encouraged in

his creative endeavor. This very challenging objective o: zoal requires
the structuring of a sound program and the ent'.usiastic utilization of
all resources for its realization.

The second basic role of the program is that of the appreciator, the
listener, the consumer. Inasmuch as the student does not '"perform"
the music, this role is passive; yet the activeness of a reactor or
responder to music does not suggest a truly passive role. This role
provides for the utilization of the creative urge inherent in all pu-
pils, for expression related to music such as rhythmic, pictorial,
dramatic snd other kinds of individual expression. The continuing
refinement of micical taste, throvgh the introduction of the meve
challenging and interesting musical forms and development of discrim-
inating listening is necessary fm the achievement in this role,

:
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ORGANIZATION

In the Bloomington Elementary Schools, the classroom teacher has the
responsibility for classroom instruction of music in all its aspects.
Consultive help is provided each teacher by a music consultant when the
teacher requests it. This includes a broad variety of kinds of help
such as the identification and preparation of materials for instruction,
the demonstration of effective methods of instruction, the observation
of the teachers' classroom procedures, teacher-consultant conferences
and any other techniques that can be of help in making recommendations
to the teacher for improvement. In addition, supervisory help is
provided the classroom teacher by the elementary principal whe functions
as the superivisor in all areas of instruction within the building.

The elementary classroom music program is organized into three basic parts-
the vocal program, the instrumental program and the listening program.

The classroom vocal program: Vocal music is instructed at all grade level:
(K through six} in the elementary schools by the classroom teacher. Basic
materials are provided for effective instruction ani specific grade objec-
tives are identified /i this Guide. All students take part in the vocal
nusic program with the basic objectives to sing with accuracy, to indepen-
dently read music and, perhaps even most important, to enjoy music. Vocal
mustc is taught through rote instruction and the use of syllables for note
reading to develop independence in this subject area.

the classroom instrumental program: Instructioa in simple vhythm and tonal
instruments is a basic part of the classroom music program. Rhythm instru-
ments are used in grades one, two and three. The Keyboard is 3 ‘troduced

in the third grade. Flutophones are used in the fourth grade for a pre-
instrumental experience. Instructional materials are provided by the
school with other special instructional needs, such as flutophones, pur-
chased by the students. The classroom instrumental program provides the
necessary tools for the development of music reading and a readiness for
more advanced instrumental instruction which will be given to all students
in the fifth grade. In addition, the autoharp, melody bells and resonator

bells are used {n all grades.

. Y PN ;
The classroom music listening program: The development of attitudes,
musical tastes and the skills of %Iscriminaﬁng listening are the general

" objectives for providing systematic instruction in music listening. The

introduction of basic music forms, the development of an understanding of
the role of music in the culture and history of man and the introduction
of persons whose contributions to the field of music have been of great
significance aid in the achievement of these objective. The utilization
of instructioral materials, such as basic texts, records and other related
materisls, enriches and facilitates this aspect of the program.

The time allotments: The development of balance in the music program is
Important. The skills of singing, playing and listening are all of value
and none should be neglected. The State Department of Education recommends
125 minutes per week be devoted to music instruction. It is expected that
the following weekly plan be followed in order to assure proper balance.

Weckly plan - Number of vecal lessons per week 3 - 75 minutes
Number of instrumental lessons per wk. 1 - 25 minutes

Number of appreciation lessons per wk. 1 - 25 minutes

125 minutes



THE MUSIC PROGRAM

PURPOSE
Music instruction enables the individual to realize more

fully his potential in the area of musical expression and appreciation
and contributes to the development of each individual as a total being.

GENERAL OBJECTIVES

To develop positive attitudes and appreciation toward music
in all of its various forms.

To develop skill in the use of the singing voice.
To develop skill in tke utilization of musical instruments.

To develop an vnderstanding of the system of notation and
‘ skill in rending and using the system
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RECOMMENDATIONS FOR THE CLASSROOM VOCAL PROGRAM

The devclopment of the vocal music program that stresses the enjoyment of
singing while introducing and developing skills must be carefully structured.
The introduction of many rote songs that are sung for enjoyment and provide
an oppertunity for building an extensive music repertoire is a first and con-
tinuing point of emphasis. At the same time, in the beginning program the
utilization of a variety of activities to develop the skill to tocue matching,
ear development and good voice quality is necessary to acquaint the children
with an awareness of basic tonal patterns. It is recommended that the
beginning steps of instrumental instruction be begun concurrently with the
vocal instruction through the use of rhythm instruments. At the same time,
in the classroom listening program, basic ideas relative to simple com-
positions and the enjoyment and response to music should be developed.

Just as it is imporcant in learning to read words that the child hear many
vords and say many words, it is alco important in leerning to read music

that the child hears many songs and sings many songs before he attempts to
read them. This part of the progrem then functions as a readiness program
for music re.ding as well as developing lasting values of music enjoyment.

Following these beginning procedures, the vocal skills of the singing program
and rhythmic skiils of the Instrumental program are both brouvghs to bear on
the formal music reading program in the third grade. At this time, the
children should learn to identify and sirg by syllables, phrases and whole
songs having simple tonal and rhythmic patterns. A variety of key and time
signatures are introduced and used in the instructional program. Both rote
and note songs are instructed with the enjoymeat of music, the improvement

of singinz skills and a growing independence in music reading as major zoals.

The Rote Song

Individual and group tcne-matching activities are used to deveiop this skill
of singing simple songs. A laige number of rote songs presenting simple

tonal patterns and familiar intervels in well-known songs, will previde
opportunities for such ear training. Simple songs of this type should be
initially instructed in a rote manner without refecrence to the notes of the
writ:cn page. Emphasis should be placed on the building of a large repertoire
of songs for enjoyment. Recordings of songs in the basic text may well

be utilized in the teaching ¢f rote songs.

As soon as the children begin to use the books and read music even to a
very limited degree, the printed page should become increasingly more

. meaningful to them. From the second grade on most rote song instructior

shou.d be done with the use of the books and all of the music readirg

abilities the children have thus far learned should be aspplied. Learning
a song by rote, as it iz vsed in this Guide, then does not mean ignaring
the written nmusic. g

There are several aethods of presentation of rote songs and the teacher
. is encouraged to use all methods and not rely on one alors. A charac-
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*ristic of all of these methods is that the children first hear the
whole song several times. The children should be given something
different to listen for each time they hear the song (repeated phrases,
words, rhythr patterns, highest tone, etc.) 1In each case, motiva-
tional techniques such as talking sbout the title of the sorg, .he
source, the kind of song, the mood, the illustration and any other
appropriate ideas should be utilized.

The alterrate-phrase method:

1. The teacher sings or plays the whole melody throigh several
times.

2. The children sing every other phrase as the song is sung or
played through. (In some texts each new phrase in indicated
with a dot or diamond.) Choose the easier phra.es ior the
children to sing firit.

3. Children then sing the alternate phrase as the soig is sung
or played.

4. This is reprated until the group is able to sing the song
withouv teacher leadership.

5. Accompaniment may be adied after the children know the song.

6. Regular review of the song assures retention and extend
enjoyment, ,

The sing-it-back method:

1. The teacher sings or plays the whole song several times.
2. The teacher sings or plays a phrase.

3. The children repeat the phrase.

4. The teache: sings or plays the next phrase in the song.
S. The children sing it back.

6. This continues throughout the song.

7. The children sing the song putting the phrases together.
8. This is repeated until the children know the song.

9. Frequent review and practico assures retention.
10. Accompaniment may beé added after children know the song.

The whole-song method:

"1. The teacher sings or plays the song through several times,
2. The teacher sings or plays the song through and the children
join in the singing.
3. If children have difficulty with a particular part, the
- teacher gives special help to that pazt.
4, Frequent practice and review assures retention.
S. Accompaniment may be added after children kiiow the song.

All of these methods rely on the ability of the child to listen and to
repeat or imitate with reoasonable accuracy. Being sble to match tones
is a requisite for this learning and the instructional procedures to

develop this ability should begin in kindergarten and continue through



[ S TS

the second, third and possibly the fourth grade., Some individual children
need more help in this area and should be given continued help until they

; demonstrate reasonable competence. The building of a positive attitude
4 and a wide repoctoire of rote songs are, also, important facets of this
pregram of ear and voice training.
E. Music Reading Readiness
The rzadiness fo. music begins and is a part of vocal music from the
I beginning. Virtually all activities contribute to the development of

insijht into music as 2 language or form of expression.

“ An introductery activity for the development of reading written music is
the utilization of hand levels for leading or directing of children
through a socng. The teacher moves her hand, held horizontally, to visuully
H describe tores as they go higher (hand up), or lower (hand down). This
{ procedure can be used for both simple tone matching activities as well
as simpie rote songs. Relating this activity to notes or visual symbols
on a staff by pointing out the similarity of the "up and down” of the hand
and the location of the note or symbol with the tone is a next logical
: step.

As a following activity for reading music, the teacher may copy on the
chalkboard part or all of a familiar song to be simg, (or by usiag the
jumbo book in first grade). Then, through the use of a pointer, the
teacher can point and the childrer follow the note symbols, again noting
the "up and down" represented by these symbols on the staff as they
correspond to the sound of the music they are singing.

Similarly. the teacher in introducing concepts of rhythm or meter, might
instruct the children to listen' carefully to songs she sings and to note
the length of time different words are held, Simple lines or marks of

———

] varying length on the chalkgosrd, as in the following examples, may be
counted as illustrated Jor 4 time:
o . one two three four
one two three-four

one_two three four

It is frequently helpful to use a variety of techniques to reinforce this
concept of differerce of time values; for example, referring to "walking"
J notes, or words, end "running" notes, or words, to describe their time
value, h B ‘

The introducing cf the music reading from the textbouk is the next step
. by having the child use a "psinter finger" in the text. The teacher
] ' might first put tho basic note pattern of the song on the board and,

using a pointer, lead the children to follow it using a syllable like
"100." The children can then iook in their textbuoks and use a pointing

_ finger '"r¢ad" through a song usiag a simple monc-syllable. Frequent

i - experience of this type develops tn insight intc the meanirg of written

{ music and prepares the children for following instruction in music reading.

' ] xi
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First grade children should sing the scale ascending and descending with
words and finally, syllables. In order to introduce the utilization of
syllables in note singing, the children in second grade should have many
experiences in singing syllables as an additional verse to a song already
learuned. This helps the children to associate the syllables with various
tonal patterns even before they understand the function of syllables in
music reading. They should further develop a fluency in singing scale
patterns from the syllable chart. That is, once the tonaity is established
they should be able to sing from any note in the scale to the next .ne up
or down without difficulty. Beyond this, second grade children should

be able to sing tonic-chord patterns, i.e., and sequence of the notes do-ii-
sol-do, and shou.d be made aware of the more obvious of these patterns as
they are found in their songs. 1In-the latter part of the school year,
second grade children should iearn to build both ascending and descendiny
scale on the staff in the key of F. They should also be zble to build:

and identify on the staff do-mi-sol in the key of F.

The use of the syllables do-re-mi, etc., for reading whole songs is intro-
duced in grade three as soon as the children review the scale both ascending
and descending and the tonic-chord patterns (do-mi-sol-do). Reference to
the written scale strengthens in the mind of each child the relationship
between the printed symbols and the sounds.

Recding System

In the Bloomington Elementary Schools, the syllables or the '"moveable do
system" is used for note reading instruction. The reading of whole
songs by syllables begins in third grade. The teacher should review the
readiness activities before she begins the introduction of the syllable
reading. It is important to review also those basic rhythmic concepts
that have been introduced.

The first step in instructing with syllables is the review of the scale
using do, re, mi, fa, sol, la, ti and do to represent the notes. It is
important the Fi1dren know this | pattern by memory both going up and
_down and are able to sing it with a reasonable degree of accuracy. Some

teachers have used simple exercises or song like "Do-Re-Mi'' from The
Sound of Music to r-tivate and encourage the children

As this plrt of the program is being developed, it is important for the
teacher to continue to develop the pupils' competence with basic tonal
patterns that appear with frequency. Commuon pattern: are scalewise tones
such as "do-re-mi-re-do," “sol-fa-so}'" and intervals of thirds, "do-mi-do,”
"do-mi-sol-mi-do." Continued identification of these patterns, both
their sound and their appoarance, by writing them on the board is helpful.

e
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Use of Textbook

The pupils' first experience with a textbook will come in the first
grade with the use of the jumbo book. Important goals of this intro-
duction to the text include the ability to learn the pattern of read-
ing the words of a song reading from left to right, and following

the melodic direction. It is at this time that the knowledge of the
notes of simple rhythm and tonal patterns are brought to bear on

the singing of a simple song. The simple syllable "1o0" is recom-
mended to be used as an additional verse initially with the intro-
duction of the proper syllable names following in subsequent grades.
Before using the syllable in the manner described, the teacher should
teach the songs in a rote manner.

The instruction in music reading introduces to the children a basic
skill for independence in music. The ability to unlock written music
will depend largely on the ability of the child to interpret musical
symbols and terms as they exist in our notation system. The enjoy-
ment orf music should not be minimized at this point and : equent
review of well-inown and well-liked songs, as well as ''singing for
fun,” is a must. It, however, is a truism to state that one enjoys
what he does well. Theréfore, effective instruction to develop skill,
combined with enthusiastic and eager pupil participation, will not only
increase the level of skill but will also heighten the interest of the
children,

When beginning instruction using syllables, the teacher should avoid

the added complexity of the key signature until confidence is developed
in the use of the syllables by the children. For this reason, the
recommendations for beginning notes songs is to point out the position
of "do." The key and the starting tone are both indicated in the
teacher's edition of Exploring Musig, ''Do", indicated by an "X", is marked
in color in the Follett tooks. From the identified ''do" position,

the children should count up or down to find the beginning note and
proceed from there. The following is a recommended step-by-step
procedure for teaching the syl. .les.

Suggested Procedure for Music Reading

1. Motivate using title, picture, source and type of song.
2. Read through words and discuss.
3. Note time signature and discuss.
4, Clap through song . . . notice rhythm patterns.
S. ldentify difficult or new rhythm patterns; put on board and
practice.
" 6. Find "do" and then find beginning note if it is not "do."
" 7. Read through syllables in rhythm, not singing.
8. Identify difficult tone intervals; put on board and practice.

" " 9, Note like phrases in tonal pattern and in rhythmic patterns.

10. Sing through the whole song using syllables with teacher helping
" when necessary. In the upper grades it may be advisable to
divide the song into two sections (for example: verse and
. chorus), the syllables and words for the easier part o.e day
" and 1ﬁarptng the remaining part a second day.

xiii
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11. Sing through whole song using words.
12. 5ing song frequently in future lessons to establish it as part
of repertory.

The final basic step i.. vocal music reading is the instruction of “how
to find do" which occurs in the beginning of the fourth grade. 1In

grade three, the teacher indicates the position of ''do" for the pupils.
Because this position chanpes, it is likely there will be much curiosity
about this moveability of "do' as it occurs on different lines and
spaces. The children should learn that the position of "do" for any
given key signature is constant. That is, the position of ''do" is
determined by the key signature.

When introducing the key signature, the pupils should be told of the
position of '"do'" when there are no sharps or flats {(key of C). They
simply have to memorize this. Then introduce the two additional basic
rules as they relate to the presence of sharps or flats in the signature.
These may be explained in this way:

The key signatuxe is the number of sharps or flats, or absence

of them which occur on *"« :aff immediately following the clef
sign. When flats nccur . the key signeture, the right hand flat
is on the same line or rpace as '"fa." When sharps occur in the
key signature, the right hand sharp is on the same line or space
as "ti." In each case, the pupil should count np or down to

find "do."

The introduction of major and minor keys and the effect of these keys as
they convey a niood or feeling in the music occurs in third grade. To
determine whether or not a song is in a major or minor key by looking at
the music is introduced in grade four. A simple general rule to follew
is if the song ends on “do,“ it is a major key; if it ends on "la," it
1s in a minor key. :

" It is always well for the teacher to take children from where they are

{conducting a thorough review of concepts introduced in previous grades)
and to attempt to develop and extend their knuwledge, backgroun’ and
enthusiasm for the "language' of music. It is a mistake to take for
granted that because a concept was introduced it should be known by the
pupils. An understanding of individual Jifferences certainly suggests

* that, in some cases, many will remember. in other cases, only a few will

retain the knowledge of a toct,

1

Daily Lesson Procedure A;

N

" The development of suund classroom procedures for music instruction is
* an integral part of any good program. While deviations from any specific

procedure are likely, inasmuch as the particular taleats cf each teacher

" are interjected into every curriculum crea, it is still of importance

that a basic procedure be established and that, generally, teachers be

'; expected to follow it., The design of the classroom lessun procedure
;' reflects the thinking that the program must be enjised, must e instruction-

8l and nust be organized. For this reason, each daily p'an should include
some singing "Just for fun,” some instruction in the skills of music
reading either in rote singinz or in note singing, and some scheduled
review of previously learned skills and song. The lesson procedures for

[
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[ vocal music, instrumental music and music listening are similar. For

» clarity, a plan suitable for each will be presented. The time allocation
is twenty-five minutes per day for grades oane through six with more time
being given to music activities in kindergarten and is consistent with
the recommendation of .the Minnesota State Department of Education Curriculu
Bulletin #4,

Recommended Daily Lesson Plan--Vocal Lesson (25 minutes)

1. Sing review songs, songs recently introduced . . §
minutes (review any basic skili taught in context
such as finding "do," expression, tempo, etc.)

2. Introduce new song . . . . . . . . . .. ....15
minutes
a. Point out new skill in reading notation if

' note song. Practice specific aspects of
the song as required for learning.
b. Use approved procedures with rote song.

J.8iagfor fun . ., . . .. .. ... ....... 58
minutes
a. Familiar songs children have learned and
enjoy.

b. Popular, folk, and fun songs.

¢. Use songs creatively, i.e., make up songs,
act out songs, add instrumentation with
the use of autocha p, bells, water glasscs,
rhythm instruments, etc.

Total time . . 25 minutes

. = Any new notation content that is to be introduced
should be on the chalkbaord for effective instruction
and ready use.

= Scngs to become a real part of children’s repertoire
. must be sung a numbes of times. Do not hesitate to
repeat them. :

It is expected that at least two new rote songs and one new note song
be tsught each week in 3rades three through six.

in grhde three, note sohgs are those songs which are sung by syliables
_only on common tonal groupings as well as songs sung by syllables
~ throughout, . ... . . .« = ., . . . Co

A T

EV

. In grades four through six, only songs sung by syllables thraughout
3 ~ . will be considered note songs. Songs sung with syllables only on
:itn1y common tonal groupings will be concidered rote songs in those grades.
In the primary grades, before note singing is introduced, it is advis-

able to teach at least three rote songs each week.
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RECOMMENDATIONS FOR CLASSROOM INSTRUMENTAL PROGRAM

The instrumental program is a basic part of the classroom music program
and provides for breadth of musical development with the initial focus
on rhythm’c expression. Like the vocal program, it has as its main
objective the development of a positive attitude. Its specific focus
initially, through the use of rhythm instruments, is the development
of rhythmic skills. With the introduction in grade four of fluto-
phones, tha instrumental program provides for the developing of an
awareness of tonal differences and the ability to produce them using
simple tonal instruminrts. Insofar as the classroom instrumental
program leags to instruction by music consultant personnel with band
and orchestra instruments, it may also be said that the program is requi-
site tuv more advance instrumental instruction,

The sequence of instruments used in the classroom program is as
follows:

Gfades Kindergarten, 1, 2 and 3 - Rhythm instruments
Grade 4 - Flutophones
Grades 3, 4, 5 and 6 - Keyboard experience

In each case written music is used for instruction and the basic skills
of reading musical notation are expected as an outgrowth. In many
inste- ces, it is recommended to use the instruments with the music in
the vocal music texts as well as with the music provided with the
- instruments. The recommendations of the authors in each teacher's
edition of the basic music texts point out the selections that are
most likely to lend themselves to use of instruments. Teachers should
also make extensive use of available records and taped selections for
effective instruction.

The instrumental program enriches and supplements the vecal music
program. It provides an opportunity for the development of the
thythmic talents of children. This can be of particular value whan
working with children who lack other aspects of music ability inasmuch
as the first focus of this program is on rhythmic instruction without
the added complexity of tonal variation. Subsequently, through the
use of simpie tonal instruments (flutophones), enrichment and depth

.. is introduced into the prograk. The stimulation of children's

v interest and participation in musical activities and the development
: of physical coordination in utilizing the instruments in a rhythmic
' manner are other important outcomes of this instruction.

.
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Methods

Initial instruction in the area of instrumental music in the classroom
program is limited to infoimal instruments such as rhythm instru-
ments, flutophones, etc. This instruction, however, is important

as a readiness for formal instrumental instruction as well as pro-
viding an opportunlty for a rlcher program of musical expression.

An organized program of instruction is just as important in this

~ aspect of the program as in any other part. For this reason, it

should be well organized and systematic. The following lesson
procedure is recommended for classroow use,

Recommended Daily Lesson Plan--Instrumental Lesson {25 minutes)

1. Review past lesson topic and understanding . . . 3 minutes
= How to hold instrument
- How to blow it, strike it, shake it, ectc.

2. Introduce new content and establish goals . . . 15 ninutes
- Use chalkboard
- Demonstrate
- Provide practice opportuniti=s

3. Provide for using instruments inan. . . . . . . 7 minutes
enjoyable activity
- Play familiar "fun" music
- Exchange instruments or parts

Z% minutes

Rhythm Instruments (Grades Kindergerten, Cne, Two znd Three)

The classroom instrumental program in kindergarten, grades one, two
and three used rhythm instruments. The instrumentation for this
program includes: ’
' Rhythm stickf, one notched and one pla1n
One pair of claves
One pair of finger cymbals
Tambourines i
" Jingle clogs
Snare boys (drum effects) and mallets
. Tom-Boys (tom-tom effects) and mallets
. Triangles with strikers
Cymbals with straps and rhythm stick strikers
. Sand blocks
" Tone blocks and nallets o
Hmddmu o ‘

These instruments are available in every building, usually in the

_office or the resource center, in sufficient quantities for instruc-

tion. Classroom teachers are expected to use them in accordance

"with the tine recannendations of about twenty five mlnutes per week.



Descriptions of these instruments and their proper use is in the graded
section of the Guide.

Content

The development of instrumental readiness should be an enjoyable
experience for the boys and girls., Teachers should utilize rhythmic

_activities from all aspects of the music program. The following
rhythmic activities are recommended for the development of readiness
and should be emphasized particularly in kindergarten and first
grade. It is important for the teacher to provide experiences in
all of the areas and not focus her attention on.any one. Specific
classroom activities are suggested and illustrated in the appro-
priate graded section of this Guide.

1. Directed bodily responses (walking, marching, tiptoeing,
running, skipping, jumping, hopping, galloping, swinging,
swaying, clapping and ball bouncing) to recorded or live
music (sung by children or by the teacher).

Singing games .

Free play to music

Imitative play to music

Listening to music and developing (through the guidance

of the teacher) a concept of long or held tones as opposed
to short or quick-moving tones.

(2 B0 - 70 )

The introduction of rhythm band instruments should begin in kinder-
garten. All children should have instruction and experiences with

each instrument gaining a familiarity with how to hold it end

play it. Unison playing, or having the different instruments take turns,
or different rows take turns, are suggested simple introductory
procedures. The basic objective here is to familiarize each child

with each instrument and to prepare him for eventually using it in

a nusic activity. Simple familiar songs or records should be used.

All playing should be doie by rote.

In the first garde the teacher should review the above activities and
begin the development of the skill of reading notation including the
quarter, half and eighth note and quarter rest. The following symbols
should be introduced to indicate procedures of reading music notation:
the staff, treble clef sign, the use of bar line: to indicate measures,
double bar lines and the repeat sign. Time signatures of two-four,
three-four and four-four should be introduced and the significance

of the top numbe » explained. Specific suggestions for lesson proca-
dures are included in the graded sections for the appropriate grades.

It is recommended that different rhythm patterns be played at the same

. time by different instruments after success in unison playing. In

g kindergarten all patterns should be in unison. In first grade, it

_is best to have no more than three patterns played at the same time,
By the end of third grade, approximately five or six rhythm patterns
should be played simultaneously. This should not suggest that unison
and fewer rhythm pattern selectisns should not be continued through-
out the program for they provide for continued enjoyment of familiar
music activities. viv s
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When introducing the playing of multiple rhythm patterns, after
successful unison playing, it is best to have several instruments play
the basic pattern throughout the song and another group of instruments
play a different pattern. The teacher can use any nurber of basic

note patiterns. Nzw patterns, using the notational skills already intro-
duced, can be presented by the teacher or even suggested by the children.
Illustrations of this are included in the appropriate graded section.

As new notaticonal symbols (half note, half rest) are introduced

and developed, they can be used for more varied and interesting
activities. It is well to note that as the development of multiple
part playing occurs, it is recommended that one part be added at a
time, such as from thres parts to four and then five.

It is important that when playing parts, the concept of strong or

principal beats be identified by having the heavy sounding or loud
instruments such as the tone block, drums or cymbals, played on

these beats. In two-four time (or fast six-eight}, this is beat 'one;

in three-four time, it is teat one; and in four-four time, it is beat

one ard beat three. It is expected that several songs will be available

in each building written on large paper using three to six staffs to facili-
tate instruction of music reading of multiple parts.

Flutophones (Grade Four)

In the fourth grade, flutophones are used in the classroom instrumental
music program. Children in these grades provide their own instruments
by purchasing them at school. Printed music and other instructional
needs are provided by the school.

The instruction of the flutophone is a basic part of the development
of the instrumental program in that it introiuces the complexity of
tone variation at the same time .as reading the different rhythmic
patterns the notes ~epresent. The manner in which the flutophone
" is played, i.e., the covering of designated finger holes, makes it possible
for some children who may be limited in vocal ability to produce good
results. For this reason, this program offers to the '"poor singer"
an opportunity for success in an important part of the music program.

Content

It is important that the teacher and pupils review the music reading
skills introduced, such as time signature, kinds of notes and note values,
staff, bar lines, measures, repeat signs and other notational signs

and symbols previously introduced. At this time, the significance of

the trebte clef sign. as the "G" clef should b« explained and the letter
names of the treble clef staff demonstrated fully. It is suggested that
the two silple snyings for identifying the lines and spaces be learmed:

1. Lines from bottom -- - Every Good Boy Does Fine
2, Spaces from botton -~ F ACE (Tace)



It is also important to point out that the letter names of the scale
are in alphabetical order from the bottom to the top of the staff,
i.e., E, F, G, A, B, C, D, E and F and that the musical aiphabet goes
from A to G and repeats when necessary. Ledger lines should be intro-
duced when necessary to show the proceduze used for notes above and
below the staff.

—

w]ledger line

ledger line

Suggestions for the introduction of the flutophone may be found in
the graded section for the appropriate grade.

In subseauent lessons, fingering positions for specific notes
should be introduced and simple melodies played. New songs should
be introduced to the children weekly and they should be encouraged
to practice them at home. The material and music provided give
ample opportunity for new combinations and simple melcdies.

Music Time With Flutophone is the basic text,

The flutophones should also be used, when appropriate, to accompany
vocal selections.

Keyboard Experience (Grades 3, 4, 5 and 6)

Perhaps the most common of all musical instruments in our society
is the piano. The pianc not only functions as an instrument for
accompaniment but also offers a help in the selection of pitch

and simple chording with singing or instrumental music. It is
felt that a basic knowledge of the piano and how it can be used in
a desirahle goal of the music program.

Keyboard experience differs from piano instruction in that the

piano keyboard is used as a teaching aid for the better under-

standing of music in geneoral and. for teaching children how to

make sirplified use of tle piano. In this way, it can be used to develop
better singers, !9§19 reaiers and listeners.

Keyboard experience is anotlier means by which children may be helped
to sing on pltch, understand scale structure, understand intervals,

develnp a sense of harmony, develop note-reading skill and know the

piano keyboard. 3 e L

The piano does not replace bells, autoharp, and other teacning aids
but, rather, is used along with them. Xncwledge of the piano makes
for more Intelligent use of other instruments.

-
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Through the use of keyboard experience the child will develop
and extend br~ad area: of knowledge of music. These include an
increased number of practical musical experiences, a stimulation
to furcher musical experiences, seeing the relationship of .aotes
and their uses in sorgs, learning the fundamentals of music,
developing listening skills, and developing creutive skills in
music.

Content

The teacher should provide cach student with a three octave tagboard
keyboard, or have the students make them (specific.directions are
included in the graded Instrumental Resource section). The student
should have the keyboard before him at all times during classroom
keyboard music activities. While at times no reference will be made
to the paper keyboard, it should be one hand in the event some dis-
cussion arises where reference to it will make for clearer under-
standing. The piano should always be present and, if poss1b1e, the
bells and autoharp should be on hand.

Third graders are introduced to the keyboard in approximately six
lessons. They should learn to play the C Major scale, the arrange-
ment of whole steps and half steps that comprise a Major scale and
how to play a five finger melody.

Chords are introduced in tae fourth grade with the building of the
triads I - vii® in C MaJor. Approximately nine lessons are devoted
to keyboard activities in grade four.

Fifth grade work, again in nine lesscns, focuses on the primary
chords in C Major, harmonizing melodies yith the I and V¥ chords
in root position and finally using the V/ chord.

Harmonizing simple C Major melodies using I, IV and V7 chords is
pursued in grade six and finally expanded to include the key ot
G Major. Approximatzly eighteen les.ons are devoted to keyboard
experience in the sixth grade.

RECOMMENDATIONS FOR THE CLASSROOM MUSIC LISTENING PROGRAM

In the Bloomington Elementary Schools, instruction in the music
listening program is a basic part of the classroom music program.
One period each week, or an equivalent amount of time, should be
devoted to this particular area. This would total sbout twenty-
five minutes directly focused on the development of those activities
that would lend themselves primarily to instilling a positive
attitude toward music.” Instruction in music listening related
closely to the ott.r areas of instruction, vocal and instrumental,

in that it requires the devlopment of listening skills, some

xx{
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'Content

recognition and understanding of structure of music and an awareness
of the diversity of rhythmic patterns, tonal differences and music
moods. This area of music instruction relates to the more passive,
i.e., the non-performing role of the reactor, listene¢r or appreciator.
As previously mentioned, however, the "appreciator’' in a real sense
does perform certain activities in recponse to and in rclation with
the music, as in the case of the researcher who looks into the life of
a composer or the background of a musical composition.

It is in this area of instruction that the school transmits the musical
heritage through the presentation, identification and instruction of
musical selections. The student is exposed to many types of composi-
tions, composers and performers and the history and development of this
materiai are primarily in the psdagogic area, rather than on the musical
talents and skills of the teacher.

Methods

The appreciation of music, its structurs, its variety, its complexity
and its beauty, is based.partly upon a knowledge and understanding of
it. It jis well then for the teacher to luve in mind, when planning
classroom activities, specific goals for pupil attainment. The planning
of purposeful classroom activities in the music program is as important
as in any other subject area.

The following lesson procedure is recommended for classroom use.

Recommended Daily Lesson Plan--Music Listening Lesson (25 minutes)

1. Review past lesson topic and understandings . . 3 minutes
- Various '"moods" of music - Point of interest
- Composers -- Compositional devices

- Kinds of compositions
- Folk music around the world
- Instruments
. 2. Introduce new topic and set purposes of . , . . 15 minutes
goals; present materials, highlight points of
interest, recordings, story, etc.
3. Discuss content in terms of the objectives. . . 7 minutes
or purposes; draw conclusions and decide
method of recording them.
- Make booklet, write summarv, draw
. plctures, etc.
75 minutes

In kindergsrten and the first grade, simple familiar musical forms are
used to introduce to the children an understanding of the differences
existing in music structure and purpose. A lullsby, for example, to
put a person to sleep, and a dance to stimulate their sense of rhythm.
This concept of musical structure is expanded in the fourth grade by
the introduction .of & number of additional forms of music such as the

gavotte, the chanty, the waltz and others, Point out the purposes for
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the different types of music with review of tiie previously taught types.
In the sixth grade, the major forms oi music such as the symphony, suite,
opera and others are introduced as the most complex of musical forms.
Recommended erarples are used to demonstrate the aspects of their
structure and effectiveness. In this manner, it is felt that a hasic
knowledge of the liiffsrent types and forms of musical composition and
the purposes for which they were used can be d~veloped.

Not only do we identify and describe forms of music but also, begiuning
in the secona grade, we begin introducing the instrume:uts that are
used to produce this music. In the second grade, tne introduction of
the families of the orchestra is felt to be an adequate beginning.
Understanding the ramilial relationship of instruments that are blown,
that are struck, that vibrate a reed or are plucked or bowed and the
similarity of the sounds produced is the major objective at this point.

In grade four, a more extensive examination is made of each of the
femilies of instruments with more focus on the specific instruments

within each family, recognizing its shape, sound and the method of playinyg
it. This offers a good opportunity to prepare the children for the
selection of an instrument ir. grade five in the instrumental program.
Collecting pictures of instruments, visiting the band practice sessions
and having demonstrations in the classroom offer some opportunities for
instruction.

In the listening program one of cur goals is to bring about an under-
standing of "composership," that is, that most rasic is written, and that
a composer is a creative, talented and somewhat unique person. In

grade three, eight composers are introduced with examples of their

music presented in the text material. It is suggested that some research
into the life of the conmposer with booklets, discussions and reports be
parts of the activities. Later in giade five, the original =ight
composers are reviewed and eight addition./1 composers intre: ced. Again
some of their works and their lives are prusented with opp .unities for
research made availabla. More extensive study of some of the major

works of these and other composers is a part of the sixth grade curriculum
which also includes an introduction to some of the technique used in
contemporary compositions,

The content of the music listening jrogram is presented in the following
graded outline. It follows a develcpmental progression and is organized
into these parts: musical forms, composers and their compositions,
musical instruments and their uses, musical organization and extensive
listening experiences with a wide variety of selections suggested fur use.

It is present2d in such a way as to provide syst.matic listening expe.-
iences adopted from the basic listening series: R.C.A. Listening Progranm,
Volumes 1 - VI; Adventures in Music Listening, Urades I - VI (R.C.A,
Vi.tor); lMusical 3cund Books Records and listening activities in Exploring

© Muisic (HRY. (n addition, the study of composers requires the use of the
Music Masters Series (Vox). 1ndividual recordings demonstrating instrument;
of the orchestra in great works are further recommended in the graded
sections of this Guide.
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THE NON-CLASSROOM MUSIC [.OGRWM

Music Consultant

The Bloomington Schonls employ music zonsultant personnel to vrovide
leadership in the music instructional program throughout the elemen-
tary schools. The music consultart functions both in the classroom
music program and in the non-classvoom program such as band, string,
and select chorus instruction.

Music consultants are assigned to schools by the elementary district
office to work with the personnel in the schools under the direction

of thc elementary principal. Consultants are responsible to the
principal oy the building in which they are working according to the
schidule of assignments. They are to develop a working schedule of
i"strumental instruction periods. This schedule should provide oppor-
tunity fo., the classrcom tcachers to sign out the services of the music
cenrultant as well as setting regular times of instrumental instruc-
tion and chorus vork. The ccnsultant should provide leadership in

the pi-nning and execution in the music program through:

- Inservice work within the building *. all areas of music
instruction.

- Teacher consultation for imp ovement of the classroom music
program through teacher-consultant conferences, classroom
visitaticn, grade area meetings, demonstrations, workshops,
clittics and the distribution of written materials.

- fustrumental instruction of ail pupils in grade five, and
in the school select band and string. The vonsultant
scresns students for placerent in the select band, and
styings, identifies music, organizes performances and
sets up the ennuel music concert.

- Advisory service to the principals in reconmending action
to aid in the improvement >f the music instructional
program in the bujlding.

- Serving as a consultent in connection with all speci:nl music
programs or functions such 8s music festival, roundup,
Mothers' Club, P.T.A., and other approved funct1ons involv-
ing music.

- Operating the non- Llassroom music instructionai program with
respect to all business aspects of inventoiy, inspection ard
repair of instruments, storage and care of instruments, music
and all materials, supplies and equipment of the music nrogram.

- ldentification and direction of the school sclect chorus as
it provides an opportunity for the instruction of vocally
skilled pupils. The music consultant screens all fifth
and sixth grade students and selected gifted fourth grade
students for placement in the school select chorus. The
consultant selects the music, organizes the program, prepares
fo: performances such as the annval spring concert, Mothers'
Club, P.T.A. and other approved functions.

Q xidv

ERIC B

.
\ -
o : '.~:3:)



R ——

O

ERIC

Aruitoxt provided by Eic:

Music consultants also provide leadtership at a district level. They
meet regularly with the Coordinator of Music for the general purpose
of the improvement of instruction of music.

The consultants work cooperatively with other music consultants under

the direction of the music coordinator for the im: ovement of the
music instructional program in the Bloomington E: mentary Schools:

- To provide services as needed for inservice work at a
district level for upgrading instruction.

~ To direct attention toward curriculum study and develop-
ment to improve the quality of the curriculum.

- To identify and recommend materials, supplies and equip-
ment that would result in an improved quality of instruction.
This should include instruments, mouthpieces, music and
furniture.

The Select Chorus

The music consultants test all fifth and sixth grade children, and
selected, gifted fourth grade children, as to their vocal ability.
Childran who demonstrate the interest and ability in vocal music are
indentified in this way and recommended by the consultants for the school
select chorus. A good guideline in selecting children for the chorus

is generally not to select more than a third of all the children tested.
However, in buildings with very few fifth and sixth grade children this
percentage should probably be exceeded. It is recommended that no
chorus be smaller than forty or larger than eighty in number. The
consultants inform the principal as to names of the children recom-
mended. Weekly practices are held by the consultants of approximately
forty-five minutes in length. Whenever possible, these practices are
held outside of the regular school day or during the special activities-
study period time.

The select chorus performs as opportunities present themselves, such
as Mothers' Club visitation and student council meetings, and at
other approved times. In the spring of the year the chorus holds

a special performance, usually in cooperation with the select band to
present to the parents the evidence of growth. Special performances
of the select chorus or other vocal groups are permitted with author-
ization of the elementary district office.

The String Instrumental Instruction Program

The program of string instrument instruction in the Bloomington Schools
is open to all fifth grade students and to sixth grade students who
have had string instruwsent instruction. At the beginning of the year
a demorstration of the string instruments is given to the studenc¢s

and a notice telling about the program is sent home with the children.
This notice is returned with their parent's signature if they are
intecested in receiving instruction.
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Classes are held oice each week on a specified day for up to forty-
five minutes. Because frequently more than nne student is assigned

to each school instrument, the instiuments are taken home for practice
in rotation during the weck between classss. The students are expected
to be responsible for getting instruments returned to the buildings

at the specified tim:. At the end of the first semester, a string
ensemble in each school will be selected.

Each fifth goader in the Bloomington School has a semesier of
inscruction on a band or string iastrument for one semester. Students

electing a string iustrument recieve instruction the first semester

and those electing a band instrument, the second semester.

Instruments are assigned on the basis of student choice, the number
of instruments available and the results of the music aptitude test,
(Selmer Musis Guidance Survey) which is administered to each fifth
grader at the beginning o7 the year. Because of the limited number
of school instruments, the parents are encouraged to provide instru-
ments for their child's instruction if they are able to do so.

- The Select Strings

" The student who completes siuccessfuily the first year of string classes
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is recommended for subsegquent instruction and can register for classes
in sixth grade.

String groups have performed at P.T.A. meetings, Mothers' Club meetiiugs,
student council progrums, music festivals and on spring concert nights.
These programs are arranged in each building with the principal. Partic-
ipation in programs by string students is limited in the same way as in
other performing activities. For special performances by these students,
authorization from the elementary office is required.

- The Band Instrumental Instruction Prcgram

Band instruments are provided by the school and are assigned to fifth
graders electing the band experience,

Band instruction is organized so all children receive twr instrumental
instructional periods uach week. The first of these is a sectinnal
class., Band instruments are grouped in five sections (clarinets;
flutes and saxophones; percussion; trumpets, mellaphones and French
Horns; and trombone, baritones and tubas.) The second instructional
period is as a member of the classroom bund which includes all of the
sectional members,
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The Select Band

At the conclusion of the fifth grade those students playing band
instruments are evaluated by the consultants and recommended
either for subsequent instruccion as a member of the select band
in grade six o: for termination of formal band instruction. The
competence, enthusiasm, interest and potential for future success
ayve basic criteria for this evaluation. Childcren having their
own instruments may continue with the consent of the music con-
sultant.

In the beginning of sixth grade, those children recommended for
select band are identified by the music consultant and the select
band is organized. Music consultants notify the principal as to
the rames of pupils who are assigned to the select band.

Sectional practices for select band are held weekly and organized
as in fifth grade. Full band practices are usuzlly held weekly
for about thirty to forty minutes in length. Frequently these
are scheduled after or before school. Children continue with
band instruction so long as they give evidence of interest and
achievement. New enrollees are systematically evaluated by the
music consultant for possible inclusion in the program.

The select band is not primarily a performing group. However,
it is important that a reasonable number of opportunities be
provided to help motivate and encourage growth. Occasional

. appearances at Mothers' Club meetings and student council

functions in the building are usually sufficient., It is well

to strongly resist the inclination to exploit the talents of
individuals and groups of musically apt pupils. Special

performances by the select band or other instrumental musical

groups are permitted with authorization of the elerentary district
{fice. .

Each 3elect band is expected to perform annually for the parents
of the school at the spring music concert to be held in May. This
concert precents as opportunity to demonstrate the growth in
competence of the band as a group and as individuals.

This concert is shared with the string ensemble and the chorus
so that approximately one hour is used -- one-half band and
strings and one-half cherus.

All-City lhorus

The Blczmington All-City chorus was first organized in October;
1962. 1t is a city-wide group of fifth and sixth grade pupils
selected from the members of the select choruses of the elemen-
tary buildings. These children are selected at large from each
building. The chorus is to have no more than two-thirds of either
boys or girls. In order for a child to participate in this chorus,
he must be a member of his building's select chorus, be
recomaended by the music consultant. and have hls parents' 2pproval
to belong to the group. °
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The purposes of this chorus are:

- To present by means of public performances the highest
type of cchievement that can be exemplified by selected,
talented children in the elementary vocal instructional
program.

~ To give the members the experience of being part of a
large exccllent chorus and through this means to develop
a high level of skill ir. the use of their voice, in music
reading, and in othel aspects of vocal music.

- To understand that the singing voice is a form of
communication and a way of expressing ideas and emotions.

- To make the student aware of his heritage through the use
of gocd choral music taken fro- the classical music
through the ages
After a child is selected for the All-City Chorus, conduct regular:
attendance and vocal performance will be considerations for continued
membership. Pupils having two unexcused absences from rehearsals or
performances will be automatically dismissed.

The Al1-City Chorus is administered by the All-City Chorus Committce
which is made up of music consultants and includes the chorus directov
and an accompanist.

All-City Orchestrs

The Bloomington All-City String Orchestra was organized in October, 1963.
It is a city-wide organization made up of selected string instrument
pupils from the various elenentary string ensembles. At least one pupil
from each building is included. Candidates for the orchestra are recom-
mended by the building music consultant and evaluated by the director

or assistant director.

The purposes of the orchestra are:

- To present by means of public performances the highest
type of achievement that can be exemplified by selected
talented children in the elementary instrumental instruc-
tional program.

- To give the members the experience of being a part of a
large orchestra and through this means to develop a high

* level of skill in the use of their instrument; in music
Areading and in other aspects of instrumental music.

- To understand thnt instrumental music is a form of commun-
" fcation and a wny of expressing ideas.nnd emotions.
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i - To make the student aware of his heritage through the use
of gond music taken from the classical music through the
ages.

After a child is selected for the All-City Orchest:i, conduct,
regular attendance and perforrance will be considerations for
continued membership. Pupils having two unexcused absences

from rehearsals or performances will be automatically dismissed.

The All-City Orchestra is administered by the All-City Orchestra
Committee which is made up of music consultants and includes the
orchestra director and accompanist,

All-City Band

The Bloomington All-City Band was just ovganized in 1964 and is a
City-wide organizacion made up of selectcd sixth grade. band
students from the various elementary buildings. At least one
pupil from each school is included., Candidates for the band are
recommended by the building music consultant: and evaluated by the
director.

The purposes of the band are:

- To present by means of public performances the highest
type of achievement that can be exemplified by selected,
talented children in the elementary instrumental
instructional program.

- To give the members the experience of being a part of a large
band and through this means to develop a high level of
skill in the use of their instrument, in music reading and
i» other aspects of instrumental music.

- To understand chat instrumental nusic is a form of
comunication and a way of expressing ideas and emotions.

- To make the student aware of his heritage through the use
of good music taken from the ctassical music through
the ages.

After a child is selected for the All-City Band, conduct, regular
attendance and performance will be considerations for continued
menbership. Pupils havirg two unexcused absences from rehearsals or
performances will be automatically dismissed.

The Al1-City Band is administered by the All-City Band Committee
which is made up of music consultants, including the director.

xxix
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SCOFE § SEQUENCE (X-12)

The Scope and Sequence has been developed to provide quidelines
for teachers in the instruction of music. Though music is a
performing art, it is also an aural art and academic discipline
that can be pursued and enjoyed withcut performing abilities.
The Scope and Sequence, consequently, has been organized into

' the two main areas of concepts and skills as follows:

-, " 1. Concepts

Rhythm
Melody
Harmony
Form
Expression

F’POU’>

11. Skills and Experiences

A. Vocal
' B. Instrumental
C. Listening

R 'I11. Selected Topics
The chart on the following pages indicates the recommended time for
initial introduction of the concept or skill identified. 1his is

" indicated by the code I and the line indicates continued instruc-
. tion, expansion and development. .

-t S tee
TR




*** THE GRADE TWQ PROGRAM ***

MATERIALS, EQUIPMENT AND SUPPLIES

Texts:
Publisher
EXPLORING gySIC Z HRW
EXPLORING MLISIC - T.E. HRW
Music Ruund the Town Follett Pub. Co.
Music Round the Town - T.E. Follett Pub. Co.
Records:
EXPLORING MUSIC - Grade 2 HRW
Music Round the Town #32 Follett Pub. Co.

Adventures in Music, Grale 2
Musical Sound Books - records
RCA listening Program. Volume 2

Add;tiongl Mater(als:

Rhythm instruments
Grade 2 - Rhythm Band .esson Plans
Grade 2 - Music Appreciation Lesson Plans
Transparencies and rhythm band’ tape
- Orff instruments (IMC)
Orff instrument guide
* Threshold to Music Chart and Teacher's Manual
Melody bells
Resonator bells
Autoharp ¥~ YT Nt
“ Record playe: T
Tepe recorder
Tapes
= Piano i
“* Pitch pipe v
Chalkboard music staff liner

[N T T

Teacher-made Mitexi:als:

* Vertical syllables chart

HE N T oAt

Name tags for children for use dvring consultant demonstrations.

30 R



CLASSROOM VOCAL PRCGRAM

Behavioral Objectives
1. To sing in tune

- Given the starting pitch of F#, the student will be able to
sing "Billy Boy' in tune and with a steady temfo.

- The student will demonstrate proper voice praoduction by
singing with a light, pleasant tone quality,

- The student will be able to sing by memory twenty sonzs of
varying types.

I1. To develop rhythmically

- Given a Thythm pattern containing quarter, eighth and half
notes, the student will be able to clap the rhythm by sight.

- The student will be able to discover by listening whether
the song moves in two's or three's and will demonstrate this
understanding by different actions for the primary and the
secondary beats. :

iI11. To read music

- The student will demonstrate his ability to recognize a
musical phrase by sound by indicating the phrases with arm
movements. '

" - The student will demonstrate his ability to read written notes
while listening or singing a song by pointing to the correct
notes as the music progresses.

- Given a 1ist of 12 notational symbols and their definitions,
the student will be able *o match the symbol with the correct
definition

- Given a notated musical phrase, the student will be abie to
differentiate the steps from the skips.

- Given ) series of ascending passages each an octave long and
using oanly the white keys (G-G, C-C and E-E), the student will
identify by sound the C-C series &s a major scale.

317




- Given the starting pitch of b, the student will be able to sing with
syllables the tonic chord pattern (D, F¥, A, D ox do, mi, sol, do).

- Given the starting pitch of C, the student will be able to sing the
major scale with syllables both ascending and descending.

- By listening to the song "I'll Sing You a Song," (Page 2, HRW) the
student will identify the structure as being two like phrases.

1¥.- To create music

- After learning a song in class, the student will be eble 1o write additional
verses in which the rhythm of the words is appropriate to the rhythm of the
music.

O 3 }:S

ERIC
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PRE-TEST

Matching Test: Teache:r should read words one at a time while children draw
line to appropriate symbol.

I. Recognition of Symbols

1. repeat sign - 1. guarter note rl
2. half rest i 2, double bar !
3. quarter rest =F 3. treble clef sign |
4, staff 3 ' 4. half note qé

1. whole rest |

2. bar :i
3. whole note .
4, dotted half note -ww

11. Distinguishing steps and skips (circle correct answer)

1. 4. 1}

step - skip

2. 5. -

i
step - skip step ~ skip

sE—p— 1 ‘

o——1 D :

step - skip step - ckip

I11. Recognition of Syllables and Melodies

Teacher sings on "loo" or plays the following tonal pattern on
the piano or bells in the key of F. The children mark the box
with the correct tonal pattern.

Example - Teacher: Sings "loo" for mi-re-do or plays A-G-F.
Children: Mark box

a. sel ] b, e[ oi
m‘ do do

do

33
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i. Teacher: Sings "loo" for do<re-mi-re¢-dc or plays F-G-A-C-F

a. b. sol c. sol
re re : mi o omi
do do 2
| do do do
2. Teacher: Sings "loo" for do-mi-sol-mi-do or plays F-A-C-A-F
a. o b sol - sol
sol ' —
fa : mi mi .
T omi - - oi
T re do do re
i R R Ed

3. Teacher: Sings "1o0'"* for do-re-mi-fa-sol or plays F-G-A-BYLC

a. ] I Y c

IV. Recognition of Rhythm Patteras

The children place "1" in the box to the right of the rhythm pattern
which is clapped first, "2'" in the box that is clapped second, etc.

|
|
|

|
l
1 1
[T

V. Listening

1. Listen to the Kangaroo section of "Carnival ¢f the Animals," - HRW
Record 8, Side B, Band 6

Put a cross ot the name of the instrument you hear.

|
| [JEEEEEJ I Piano l I Flute—! 'Guitar l

r-
'J)i o
AR |
L3
N

g . 34




2. Listen to '"fhe Cowboy' on HRW Record 4, Side B,‘Band.l

Put a cross on the name of the instrument you hLear,

Organl [Pianqgl Flute Guitar

3. Listen to the section, Dance of the Mirlitons from “The Nutcracker
Suite,' HRW Record B8, Side A, Rarnd 7

Put a cross on the name of the instrument you hear at the beginning
of the selection. v o ’

Orgffj Piano Flute { [Gu;tayj

! ,?l‘l?."‘_ff{:‘, RN -.=_' (;TV'.'\’--“ Ty Laanse

o 3%
ERIC | 6
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Pupil's Name

I.

11,

1L,

STUDENT BLANK

Recognition of symbols

1. repeat sign . . 1. quarter note 4
2. half rest é ' 2. double bar i J
3. quarter rest 3. treble clef sign |
4. staff . ¢ 4, half note g)
1. whole rest i
2, bar ©
i 3. whole note . A.
4. dotted half ncte =

Distinguishing steps and skips

1.
[
step - skip
2;
i [
step - skip
step - skip

IR T RO e R X AR T

Recognition of syllables and tonal patterns

C

I
g
step - skip
-1
step - skip

indam o |

step - skip

the correct tonal pattern)
Example - .
T sol :
a - b.
ad i
o |
1.
mi
a e re. b
N g o )

(Mark the bor with

A
c. n
o lde e
sol
_fl~ _S__O_l_
mi c) mi mi
re = =0
do do do




~

sol sol sol
fe ) T
3) T omi b) mL ni ¢ - mi
t i 're ' !.e.
~ do do g0 do do
3.
a) mi b)| mi c) sol
re e re fa
dodo do do " go m
- re
do

e o

0o
1

V. Listening (Put a cross on the name of the mstru.ment you hear )

1. IOrg l IPinno‘ LFlute‘ rGuitar[
2. D)rganl [Pisno | [Flute] [ Guitar]

[ 258

3. ]_o;;a_ﬂ Piano| Flute| | Guitar
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VOCAL ACTIVITIES

|
il GOALS ACTIVITLES
I. To Sing in Tune A. Tone matching
.lfi ) 1. Roll call: Teacher sings
names on sol-mi, child
l] answers on same tones.,
|
[
L
' ‘ 2. Imitate newsboy: Pretend you
{I are a newsboy selling papers.

Children may ansver in return,

} . 3. Matching single tone: Teacher
points to various objects ir

the room and sings on one tone,
"What 1s this?" One child or
J . : a group of children should

: answer on the same tone.
Teacher points to other objects

| . and chooses a new tone for each
object.
-[ o 4, Circua vendors: Imitate

vendor slling ice cream, soda
: . pcp, peanuts, balloons, etc,
L Child may select what he wants

to sell. Sing on sol-mi,
Bol*min

TG h » ' 88
ERIC | ~ 10
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VOCAL ACTIVITIES

MATERIALS

LS FOR_IIE JTEACIER

It is u good ides to spend a fow minutes of

cach vocul wusic lesson in tonc-matching activitics,
ALl tone-matching should be done as a group initially]
tiradually, through individual tonc-matching, the
tercher should become aware of those individuals
wino need special help and should focus his
attention on them in an atmosphere waich is free
of embarassment, By the end of second grade
almost alt children should be able to match toncs,

Remember that singing is a skill and we must
"teach” children to sing. Provide the child who
hasn't lcarncd to sing in tune with successful
experiences in rhythm instrument playing, bells,
ete.

1. Lxample:
Teacher: Ma - ry Child: 1'm here
2, Ixample: . .. ‘ . .
4 4 3 ,.Q_, — -
‘ Teacher/pupil: Morn-ing pa-pers  (lass: 1'1} buy & Fa-pcr‘
3. lixample: ot
... What is this? .. that is a pen-cil.
TN ' [
PR B 33- .
P IS S I PR I
4, Lixample:
] i 3 } Y -
g —
Child or group: Buy my pca - nuts
Q
ERIC 39
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VOCAL ACTIVITIES

GOALS _ ) ACTIVITIES
To Sing in 5. Telephone game: Teacher sings
Tune - cont, song and points to ona child.

Chitd answers, '"hello, hello"
on sol-mi, sol-mi.

5. Matching tone of an instrmmgggz
Ctild strikes the resonator
bell tten sings the tone on

"100 . n

7. Echo game: Teacher or child
' pretends he is in the moun-
tains. He calls toward an
opposite mountain. The class
or individuals return his call
as an echo.

8. Climb the Apple Tiree: Toacher
sings, "Who can climb the apple
tree?"” (lass or child answers
"I can, I can."” Teacher
sings, "Who can count to
twenty-three?”" Child replies,
"I can, I can.”

9. Standing on tiptoes: To get
& child to sing high, have

i . him stand on his tiptoes and
’ stretch his hands high and
sing where his fingers are.

-Ric LF
e |

Aruitoxt provided by Eic:




VOCAL ACTIVITIES

[T HELPS FOR THE TEAGHIER MATERTALS

[Q 5. Examgle:

ST
[ . 1

| Hel - lo,Aﬁel - lo, I'm on the tel - e -
]
g #
f I —T. 11 1 1
phone, Hel - 1o, hel - lo,_piE;Se an-swer|if you're home.

6. Some children find it easier to match the tone of
a bell than someons's voice because playing the
bell helps him to forget himself.

7. Example:
oC . Yoo-hoo .
—'ﬁ How are you?
Good-by
Hel - lo Come and play
] , . ' What time is it?
J-— ;
8., Example:

) ) cl
L an, 1 can, ¥ho can count Eo faen-iy thg
L E can, I can.

‘ . | 094.'1:'
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VOCAL ACTIVITIES

GOALS

. ——

ACTIVITIES

IL. To Develop Rhythmically

A.

Rhizthn exercises
Clapping exercises

1.

a.

Group clapping
Activities found in the
Bloomington Orff Guide.
The chiidren clap, snap
fingers, or stamp with -
the leader.

Suggested game

1+ Children stand in circle
2. One child leaves the room
3. One child is chosen to

lead group actions

4. Child returns and tries

to discover in three
guesses who the leader
is.

ERIC

Aruitoxt provided by Eic:

14, o

Echo clapping

Step 1 - Teacher claps a
short rhythm pattern and
children clap pattern in
an echo.

Step 2 -~ Without losing
any beats, the teacher
imsediately claps a sec-
ond short shythm pattern
and children clap pattern
in echo, etc.



VOCAL ACTIVITIES

HELPS FOR THE TEACHER MATERIALS

a. Use combinations, varying the tempo, dynamics,
and meter. Actions should be continuous with
no breaks.

Example:; 7 claps, 3 stamps, 5 snaps,
3 claps, 4 patschens.

sed dddddd Jdd

ST ST. ST SN SN etc.

Example a. ‘
" Teacher claps: . Children echo:

. ddd } dddy
Jn'\* v ec»ho'
nnnJ echo
JJlJJ 3 echo

b. Bloomington Orff

Exmple b. ‘ g :
™ _Teacher claps: ' Children echo: . Guide, p. 1
Cdddld B dddlitr MEN (TE) , p. xidi
J J‘.” .l ’l T ‘ echo , Bloomington Orff Guide,
o . . .1
n JJ'JJJ echo ‘ Thseshold Chart #11
J | J Threshold, Teacher's Manual
echo p. 25

. 4 Jl.\,’ ' echo




VOCAL ACTIVITIES

GOALS ACTIVITIES
To Dev?lop 2. Chanting exercises
Rhythmically - a. Unison speech
cont. Follow procedure in the
Bloomington Orff Guide,
These exercises are
le>rned by rote. Use
Threshold music charts.
b. Rhythm in poems
) Example: The teacher should
have the following chant
written on the board:
l!!|!l!l!’!|l£
Thanksgiving dinner, the table is full,
o —ddfddd:
What will thelmen-u be? . \
There will bciturkoy, }tur;cey. Lots of \turkey.
! 2‘
Dressing andlgravy.'cranherry‘jol}y, Salad with .
oo | 3l d dl
dressing, i02ives andlipickles. | Piel | Piel 'Mince and
2 =
pumpkin, | Pudding, pudding, [plum udding. | Yum-my,
yum-my, |l come while ft's [hot,
¢. Chanting words of a
songs in rhythm
1. Teacher reads words
of whole song in
rhythm.
2. Teacher reads words
a second time while
clapping on beat "one"
and “'two" having the
children clap with
) her.
(8

%'

16°



VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERIALS

a. Bloomington Orff

Guide, pp. 2-10

Threshold Charts, pp,
1-10

Threshold Teacher's
Manual, pp. 13-23

HRW, T.E., p. 31

. HRW, T.E., p. 29

Threshold Teachzr's
Manual, pp. 4-5

Have one child play the basic beat pattern
on a drum while the class chants the words
in rhythm. They should be sure to accent
the first beat of each measure and to
“stretch out'" the half notes for two beats.

For variety, it might be fun to dramatize
the chant by saying some parts louder or
softer than others.

O

ERIC

Aruitoxt provided by Eic:

Buy roy-al apples! Buy from ne!
y EE
Red and sweet and juic-y.
== LA J‘T"‘
Buy roy-al apples! Buy from me!
? i ]

Red and sweet and fine.
T N R 2

when 1 am rich from selling cheese and apples,
T3 I It YR ] X 2 Y

1'11 have a fine home in gay Paris.
/

T & 7 = X7

AN

43
17

<.

"Beautiful Apples,”
Eellett textbook,p.15



VOCAL ACTIVITIES

GOALS ACTIVITIES
To Develop 3. Teacher repeats a third time while clapping and
Rhythmically - children "whisper" words in rhythm.
cont. 4. Children say words while teacher claps and
"whispers'' words.

5. Pivide class into two groups having one qroup
clap the beats, while the other groups say the
words.

d. Chanting names in rhythm

1. Write children's names in rhythmic blank notation
on chalkboard.
Examples:

Tiomas Peterson John Thompson

Cynthia Mil-ler Car-ol Cleveland

2. After each child's name has been represented
in a rhythmic pactern, the names should be
represented on a card.

3. Teacher cculd have all children with the same
pattern respond to a direction. For example,
she might clap the pattern and all children
vhose names are thus identified shold stand
and clap the pattern in an echo. They might
4also play the pattern on rhythm instruments.

4. Use rhythm patterns in a round. Divide class
into two or three groups. Choose a leader for
each group. Each leader's name should repre-
sent a different rhythm pattern. The first group
should start by chanting the leader‘'s name. After
they have chanted name once, they continue and group
two comes in, etc. The teacher should decide
how many times to say each name. A variation
of this could be the use of rhythm instruments or
clapping or tapping.

S. Hailoween Chants T
Example:

Hal - low - een, etc.
. 6. See
"Cowboy Sounds in Rhythm"
’ 3
O j 4‘{;}
FRIC ! B
P v | 3 18




VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERTALS

Another Examples is in HRW. This can be chanted
in 1 time.
Another suggestion is in the Threshold Manual.

"Jingle at the Windows'"
HRW, p. 39
Threshold Manual, p. 8

1. Use middle names for variety. The following
represent the rhythmic patterns transferred
into notes:

Thomas Peterson JJJ:JJ John Thompson dJo’
Cynthia Miller J:JJJ Carol Cleveland JJJJ

2. See HRW for rhythmic notation of names. HRW, T.E., p. 33
3. When using instruments or clapping or tapping,
each group should be assigned one kind of
' instrument or sound.
URW, T.E., p. 42
liRW, T.E., p. 30

O

ERIC

~
Aruitoxt provided by Eic:




VOCAL ACTIVITIES

_GOALS ACTIVITIES
To Develop B. Reading Rhythms »
Rhythmically - 1. Rhythm patterns and rests (Movements and hand
cont. drumming)

a. Quarter notes
1. This is a quarter note. JJ

A quarter note has a filled head @
and a stem.

Stems on quarter notes go down on the
left side. rr

Stems on quyarter notes go up on the right
side.

When a quarter note is on a line, the line
cuts right through the filled head - life
this:

When a quarter note is in a space, the ! l
filled head is in the space - like this:

2, "Circle Around"

3. "My Father"

b. Cighth notes X
1. This is an eighth note. J

An eighth note has a filled head ® , 2
stem | , and a flag Y.

Stems on eighth notes go down on the

left side. c B

Stems on eighth notes go u» on the right
side. j\

when an eighth note is on a line, the line
cuts right through the filled head - like
this: —ﬁj—

When an eighth note is in space, the filled
head is the space- like this:

2. This activity combines Rhythmic feeling in physical
" movement with playing instruments and observing

thythms. - See {R¥ (T.E.)
('pl_.
LI N
20 -

48



VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERIALS

1. Through movements children can attain freedom
in self-expression and gain experience in feel-
ing beat, accent, and phrasing.

The children may walk to the rhythm of the
quarter note. At first you may wish to call

it a walk note or refer to it as 'ta" as in the
Threshold to Music charts, or ss a lor note.

od oJd & Jd

walk walk walk walk or ta ta ta ta

Jd J J d

or long 1long 1long long

Bloomington Orff Guide,
pp. 10-17

Threshold Chart #2
Threshold Teacher's Manu
p. 14

2. Read the rhythm of the song which uses quarter
notes Then sing the song.

“Circle Around"
W . 25

3. First phrase: shep,' s: P> Stjp’ Stjp’|5tjp’ Stjp

st p,lsﬁp, stjp. stﬁp,lstjp and dip

These movements help the child to 'feel” the rhythm

1. The eighth notes may be refarred tc as a run note
or as "ti" as in the Threshold Charts or as a

short note. ¢| J J J—J J

walk walk run run walk or ta ta titi ta
or

long long short short long

*My Father* Follett,
p. 32

Threshold Charts, p. 5-10
Threshold (Teacher's

Manu-1) pp. 17-24

HRN, (T.E.) p. 14




VOCAL ACTIVITIES

GOALS ACTIVITIES
To Develcp
Rhythmically -

cont. 4. Music Moves in rhythm.

quarter notes - longer
eighth notes - shorter

5. "“"The Angels Band"
"Billy Boy'"
""Here, Close to My Fair One"
"Down by the Station"
"Sleigh Ride"

6. "Yankee Doodle" -
"Look, There Is the Steamer’

c.

Half notes

This is a half note. cJ

A half note has an open head © and a sten. |
Stems on half notes go down on the left side. ra
Stems on half notes go up on the right side.<J
When a half note is on a line, the line cuts right
through.tﬁe open head. J

Like th1s

Hhen a half note is on a space, the open head is

in the space. :
Like this: i‘

1. Discuss music notation of the poem
"The Big Clock."

t
L ,

ks

2. Discuss rhythm of quarter Hgies. eighth
notes and half notes and use rhythu band
instruments, .



VOCAL ACTIVITIES

HELPS_FOR THE TEACHER — _ MATERIALS
3. Review of Musical Concepts HRW, (T.E.} p. 21
- JRH, p. 30
HRW, (T.E.) p. 30
S. Songs using quarter notes and eighth notes. LHRW and HRW (T.E.) p. 6
HRW and HRW (T.E.) p. 150
HRW and HRW (T.E.} p. 72
HRW and HRW (T.E.) p. 128
HRW and HRW (T.E.) p. 93
% Tongs using €ighth notes. - [RW and HRW (T.E.} p. 118
HRW and HRW (T.E.} p. 77
The half note is worth half the duration of the whole
note or twice as wmch time as the quarter note.
You may wish to crefer to it in the following ways: .
long - bow
ta - a
long - o
I. Refer to HRW for procedure. HRW and HRW (T.é:j p. 26
— HRW and HRW (T.E.) p. 45

Q .
ERIC . 51, ..




VOCAL ACTIVITIES

GOALS ACTIVITIES
To Develop 3. Read rhythms of
Rhychmically - cont. 4 quarter, eighth,

and half notes.

4. Rhythms may be
written on the
board or put on
filash cards. The
children may clap or
read long short
short long-o or ta ti
ti ta-a.

5. "Twinkle, Twinkle
Little Star'"

6. "Birch Trees"

7. “"Bluebird, Bluebird"
Clap rhythm patterns

"Train is A-Coming"

d. Whole notes
This is a whole note. e~

A vwhole note has an open head.
It is shaped like an egg.

When a whole note’is or a line,
the line cuts right through
the open head, like this: g

When a whole note is in a space
the open head is in the space. Like

this: -

530"

24




VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERTALS

3, Threshold Charts, #48
Threshold Manual, p. 6

4, Clap the following rxhythm pattern:

Jd JdJ
¢ Jd J d
d o 9
rererx.

5. This song can be put on the board.

S. HRW (T.E.) p. 152

-

6. Song using quarter and half notes,

6. HRW and HRW,T.E., p.

7. Songs using quarter, eighth and half notes.

7. HRW and HRW (T.E.) p.
HRW and HRW (T.E.) p.

A

The whole note has twice the duration of the
half note. When reading rhythms it may be
referred to in the following way:

o
long - 0o-0-0

4
ta-a8-~-a-a

5%,

2%




VOCAL ACTIVITIES

GOALS _ACTIVITIES

To Develop e. Rests

Rhythmically - Rests tell us not to sing,
cont. but to be silent.

Rests have the same number
of counts as notes having
the same name.
Like this:
¥hole Rest
Half Rest
Quarter Rest

Eighth Rest

1. Exercise in Threshold
Charts

2. Observe rests in singing

In order that children
do not skip the quarter,
hatf, and whole rest in
a song, give them some-
thing to do for the
'"beats'" of the rest.

Examples:

a. Throw the rest out
the window by quick-
ly pointing thumb
over right shoulder.

b. Say Shh during the
rest,

¢. Have children think
of other things to do.

3. Sing songs using rests.
a., “Rainy Day"
b. "E1 Coqui"
¢. "If You're Happy"
d. "Ach du Lieber Augustin®
a. "Round and Round the
Village"

. 4. Rhythm Bani Fxercise
: using rests.

4 ‘s’
2
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VOCAL ACTIVITIES

HELPS FOR THE TEACHER ( MATERIALS
1. Drill exercises on rests can be found in the 1. Threshold Charts
Threshold to Music Charts. ’ #3,4,7,9, 11, 14
‘ S , : Threshold Teacher's
In order to help children remember the Manual pp, 15, 16, 20,
difference (in appearance) between the 22, 25, 31
whole rest ("@F") and half rest (J) they
may make the following associations:
whole rest - a "whole" gentleman who
tips his hat
half rest - a "half" gentleman who
simply lifts his hat
whole rest - so heavy it falls below
the line
half rest - lighter than the whole
rest so stays above the
line.
; i
3. a. Quarter rests .. . 3. a, HRW and HRW(T.E.}p.
b. Quarter rests b. HRW_and HRW (T.E.)p.
c. Quarter rests . - ‘ 120
d. Quarter rests . ‘ c. HRW and HRW (T.E.)
e. Quarter rests 143
d. Follett, p. 74
e. Fotlett, p. 95
k 4, Eight rests "1 4. Follett, p. 149
. :
' ERIC P85
P oo
an




VOCAL ACTIVITIES

GOALS _ACTIVITIES -
To Level:-p Rhythm- 2. Children should be made aware that each song
ically - cont. may have a different tempo. Some mave very

quickly, others move slowly, etc. Once a
song has begun its tempo should remain the
same throughout except where a change is
indicated in the music.

5. Fesponding to various meters in music,
Children skould discever, by listening,
what the basic meter of a song is, i.e.
does the song move in groups of 2, 3 or
4 beats? In written music this would mean
2, 3 or 4 beats a measure. This can be
done in a variéty of ways:

Action for Primary Action for Secondary
or Accented Beats Beats
a. clap touch shoulders (as many
. times as there are beats)
b. clap loudly (on clap softly (on palm
palm of hand) of hand)
¢. count '"one" ‘ ceunt '"two''; '"tvo, three';
' or 'two, three, four"
d. some children other children play
play on tone on sticks
blocks
e. some children other children play on
play on drum triangles
f. bounce ball hold bali
g. toss ball in sair hold ball
and catch .
|
1
3
o ¢ ia
‘ 28

- —re




VOCAL ACTIVITIES

T : HAELPS FOR THE TEACHER MATERIALS

2. When teaching a new song, the teacher should have
its tempo well in mind. If a song is introduced
in the proper tempo, it is likely the children

| will always sing at that tempo. 1n order that

| a song maintains the same tempo throughout, the
teacher may use some of the following techniques,
as needed:

Maintain steady tempo

Clap the basic beat

¥hisper the words while directing
with hand

Nod head in rhythm

2. Develop a sensitivity to the concept that each Rhythm instruments
" meter has a principal or accented beat: Records
: Phonograph

l i123;123

It is always beat No. 1.
All meters have secondary beats.
Example: beat 1 princiyal
beat 2 secondary

Example: 3 beat 1 principal
beat 2 and 3 secondary

Example: 4 beat 1 principal
4 beats 2, 3, and 4 secondary

Phy. Ed. Balls

ERIC | —_

Aruitoxt provided by Eic:
’

—“a °



VOCAL ACTIVITIES

GOALS

ACTIVITIES

To Develop
Rhythmically -
cont.

Examples of music to be used:
z "The Little Hunter" RCA
(Use above activities a, b, c,
d, e)
3 "Waltz in A Flat'", Brahms RCA
4 (Use above activities a, b, f,

g)
2 "Excerpt from Light Cavalry Over-
ture" RCA (a-e)

ot

4. Listening to discern "light and
heavy" sections in music

a. Listen to selection "Wild
Horses'

b. Have children select appro-
priate responses to do
during each section.

Heavy section -- strong
1esponse

Light section -- light
response

c. Divide class into two
groups. One group repre-
sents horses and the other

~group.represents ponies.
The horses respond when they
hear the heavy section; the
ponies respond when they hear
the light section.

" ERIC

Aruitoxt provided by Eic: .

S. Recognize even and uneven rhythms.
a.Sing and discuss songs which
have even and uneven rhythm.
“The Choo-Choo"
“Rig-a-Jig-Jig"
Ypop Goes the Weasel"
"Three Pirates"

b. Discuss the page in HRW on rhythm.

587
300



.. -VOCAL ACTIVITIES

HELPS FOR THE TEACHER MATERIALS
In selecting other music, choose pieces that i RCA Listening, Volume 2
are predominantly rhythmic. :
i
i 3 one, f h f
et i ‘;
j * 5 y Gzl .:
. N J A
NP ! 3
2 A A R R ‘Xf
4, Examples of strong responses. stamp feet ;. . ;
;;{;: 30 A A cap desk tops 3
clap thighs ;... ¢ !
‘_clap hands

,:. Examples of light responses:
! K

lightly .

l‘—‘ “y"’ BRI

* (PRI N | RN
wra ... rhythm patterns. BLLY Lt ) p
3 SRS T
6 ‘even %
8 -
g uneven

. -

¢. The selection will have the following form:

i

B B tap rhychm scicks 11ghc1y
Each of the responses could use one of the following

i
i
A - ponies ‘tigrs o B = horses - - 7
A - ponies . f B - horses 3
A - ponies R !
|
i o e i

* N

»
N A

et s e 21 i i
; & I
R - - i
4

oo Brininet od Diueds parbdin s
ruo't las o ennil oY zafiracs
zonngz: boa 2anpi aandl

S oaeddad ol aod

e e ol

tgle
Ll 2y 'LKV

Loradaun 2yewls oo

Even Rhythma
Uneven Rhythm
Uneven Rhytha
Uneven Rhytha..

el sgp

PAruntext providea by enic I8

H.R.W. and H.R.W. (T.E.)p 2
A R.W. and H.R.W, (T.E.)p 2
H.R.W. and H.R.W. (T.E.)p 2
H.R.W. and H.R.W. (T.E.)p 5

H.R.W. and H.R.MW. (T.E.)p.2:



VOCAL ACTIVITIES

GOALS

ACTIVITIES

I1I1.

To Read Music

A. Symbols

1. Music symbols to be identified and used
correctly by second grade children:

staff F—— Time signature 2, 3 & o
(children should understand
Treble clef sign g meaning of top nurber and
how to read a time signature)
Bar |
Quarter rest 3
Double bar u :

: o uartér note
Repeat mark -l g q J

Measure EE Half note <J Whole note O
R N~ Dotted half note (J-

Sharp ## To be ' .

Flat & identified Half rest _mm Whole prest ™=

Tie y only '

S

b s

2. Introduce the staff ;

STAFF

5 3

4 -
+

5 7

2.
=

h |
X

Children should be reminded that the staff
contains five lines and four spaces and
these lines and spaces are always numbered
from the bottom up.

i
- 60



VOCAL ACTIVITIES

HELPS FOR TEE TEACHER

MATERIALS

Teacher should make a chart for music
symbols, which will be added to as
new symbols are learned by the
children.

Teacher may make e set of flash
cards of music symbols to be used

in various ways for reinforcement of
knowledge of music symbols.

v

ERIC

" R

A
PR

Children should be encouraged to
consistently refer to the lirnes

and spaces by their proper naies,
i.e., "the fourth line" (or '"line

* four"), not '"the second line from

the top." -

61

ivs




VOCAL ACTIVITIES

GOALS ACTIVITIES

To Read ; a. Use worksheets
Music - cont,

T e

e vt < pipams e

- ‘. -
v -
A AP et et . S 4 s - . e O




VOCAL ACTIVITIES

HELPS FOR THE TEACHER MATERIALS

a. Sample worksheets

1) 1st line - yellow
2nd line - red
3rd line - green
4th line - orange
S5th line - blue

1st space - pink
2nd space - black
3rd space - white
4th space - violet

Color the lines and spaces

1st 1line 2nd line
4th space 3rd space

Sth line 4th Tine

1st space 2nd space

' R S et
TR IRE ST R Fl —_ f: f&huf
Yoty A y o ——— BT sl

. Sk o af Ve s
« ] 41‘“-‘!"‘) %1’1'»1“ SrJ llne - J’t ‘ ete.
T ' S Bl A Gty e

20 ot S 2nd spade Fits . Lo

PR VT U AT ARPY IR N AT RS

ad blaws @B 2)  poes the note live on the line
we el et gp space? ' Vo ey

| : ) ) <
[ o ‘ o ™ ~ QO
€17 o)
3rd Znd
line space _ . __ _. ..

RIS ES

-

S 0 o
V) =10
. ' . . . O C \-‘1‘)'
o o o
'ERIC . S LR 1 S




VOCAL ACTIVITIES

GOALS ACTIVITIES

To Read Music -
cont.

2
b. Pass out individual staffs and one
ncte to each child., As the teacher calls the
fame of a line or space, children point
to that line or spars on their staffs.
One person from each row should be
assigned to see that each child is
. ... correct. A variation of this would be
"*7 """ to place a note on the proper line or
space. C
e ts .
[ ‘,...gi’) Lo dey bl o
- | : [ ' e o ¢
PP Ly
TS R 0 T S PO A
e v
- ‘ Lo
ey
it
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VOCAL ACTIVITIES

- HELPS FOR THE TEACHER MATERIALS

S——

3) Draw the notes on the right
line or space.

N “Bx. Ex. _
o o
3rd space 3rd line

1 N

! ~ . 1st line 4th space 3rd line 2nd space

—

. 4th 1ine 2nd 1lne Tst space 5th lire

S L etc.
P -
; 4) Ditto a large staff with whole notes
_on it, some in spaces, some on lines.
Ask children to color the notes in
the spaces red, and the notes on the line blue;
R R R L RN b,
b Ca
R [EERNE i
‘ AT P (RS
. *{:‘z:“f‘-:(: A P S 2 7 L AT
i »’\) ) ! i !
'ERIC - : RUI ; ‘
IVVHMHHHEE:' 37‘,P.. '

e R

a7

.

Set of individua
taghoard staffs
found in school
office.



VOCAL ACTIVITIES

GOALS

ACTIVITIES

To Read Music -
cont,

3, Introduce the bar line

Each staff of music begins with a bar line.

Each piece of music ends with a double bar.

Bar lines are used to divide the music
into measures. Like this:

b
wi

4, Introduce the treble clef sign

=

\‘T\FD

Fach staff of music begins with a bar line,

Next o the bar line we fird the G clef
sign. The G clef sign is also called
the Treble Clef sign.

This picture shows how to make the G clef
sign. ’

, N \
]
/

| [
Vi

[PPSR S

i me—m - ——— = s s

~B. Recognize form and structure in music

1. Understanding melodic direction
a Music Speaks in melody

b. Diagram the shape of the melody on the
chalkboard in line notation using
H.R.W.

c. Find the parts of the melody that move
up and down in the song, ''The Cowboy "

68

38.



VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERTALS -

i
‘
Ve
'
I ,
'
H At
G
3 T
N
. ot
RS : :
- '

-

ERIC

Aruitoxt provided by Eic
. R

a. Discussion of melody

b. Refer to H.R.W.
Ex. of line notation

—— —— — — - ————

ol bre, Refer to H.R.W W

PP R RS L G RS

“e oo Example: T C

- 3

At melcdy moves uwd_ﬂg\
| /- o S A A Y

ey

o A
YN LD
Lod

el o g
HETEELA B T 17

1

’1 o4 LA ERE 2 SRR YIS

EY
SO0 LA L, (ERCENER
RS T TV I L S U O 8 BN

sdgie (F eV AT iy ngone

i(A

H.R.W
H.R.W

H.R.W
H.R.W

R,
H.R.W

R.
H.R.W

H.R.¥W
H.R.W

W.
W,
W
W
W
W

p 47
(TE) p 47

p. Sl
. (TE) pp 50-51

. p 94
. (TE} p. 94



VOCAL ACTIVITIT™

GOALS

ACTIVITIES

To Read
Music -
cont.

d. Developing an understanding of written
music using blank notation.

When a song is being learned, put lines
on chalkboard to represent tonal varia-
tions. This should be done without the
use of the books by the children.

A follow-up activity for this would be
to sing the sngs from the book,
noticing the up-and-down movements

of the notes. ‘the children should be
reminded to watch the round part of
the notes.

After a song has been learned, write
the notes for it on the staff on the
board and draw lines above the notes
showing the contour of the melody line.

Use hond held norizontatly to illustrate
tonal changes, raising hand when going
up, lowering it when si: ging lower.

AL

NG
oy e
3 A

e. Discuss the reasons why the melody
of Lhe scng, '"There Was a Crooked Man"
is appropriate for the words.

f. Discuss how melodies move up and dcwn
_ on the lines and spaces of the staff.

—-—

. 8+ ; Review melodic cohbéptéf

FullToxt Provided by ERI

u c
53, )

— -

Understaading musical phrases
~ a,. Recognizing like phrases by sound

Qagﬁ?“ffi 1) Listen to the recording of "Man

711" on the Fl-ing Trapeze." (Choose

"7 phrases that are the same.
2) Lister to "Haul Away, Joe."
: .+ 1dentify 1ike phrases.
b. Recognizing like phrases by sight




VOCAL ACTIVITIES

HELPS FOR THE TEACHER

MATERIALS

d. This visual presentation aids in the

" understanding of 'upness" and
"downness'" of tonal variation. This
provides for good readiness for note

Follett textbook
p 106, "This Old Man"
p 122, Teacher's Edition

reading.
L Example! —
" —_ e— — — He ___
This man, He one, played ___ —_—
‘ ' — nick" — dx‘umn
old ' . played o nack ‘my
. S ’ on
i Have chndren si.ng whole scng from blank notation cn
l board using the words of "loo."
, Follett textbook
EBrample) _———__ -\ /\ p 107, "Did You Ever See
= | : gg.—.q;,-‘:g*::_— A Lassie"
—_ R R T R -
l .. 5. €. Refer tc H.R.W. The melodv is crooked. H.R.W p 52
‘ - It moves up and down, up and dow... H.R.W. (TE) p 52

. Exampla:

N R T
1
‘ i} N1 77|

: CoAlEy -
| B R Rl B :

e - Theve was a crooked man who walked a crooked mile, =~ -
) N ) ,‘;-_n;')ﬁf:f@l cf. Refnr to. H R.YW. x;‘r,"" Featee e M:.'.L‘ p S4
] T mekLidu a:’: Byl Livenary 'f;} videdl H.R.W. (TE) p 54

H_I_!_H hd;é a sanp‘le melodic test that
you may want to use. : .

H.R.W. (TE) p 73

o ML enlT BEdRliNR ARG 0T uruas
bltede soesidy s-: Ay
m'S"." \,15"’ adp et Al
cine1al G e 1) Phrases 1 and 3 are the same.
T anion ;M o Rcfer to H.R. HR.W. -

e esamsdy i e ~“ o

B3R a0y
‘1

2) Phruos 1 nnd 3 are the same,

s i

&)
41

R.N. p108
R.W. (TE)plOB
H.R wpus o

T.R.W (TE) p 116

4
!

i
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VOCAL ACTIVITIES

~ r
GOALS . ACTIVITIES
o C . }
To Read Music 4 : 1} Look at the phrases and find
cont, S * melody patterns that are repeatad

in the song, "St, Valentine's Day."

2) Look at the song "Kuchenbacien"
and identify like ard dlfferent
" phrases,

¢. Counting musical phrases
" 1) Count the number of phiases in the
i song “B111y BC/ " :

2) Count the phrases in the song
'"Space Travel.'

3) Children use hands and arms to make
l2rge circles, balloons or apples
in the air. The larger the circle,
balloon or apple, the longer the
phrase.

A A - e, i < n 3

P
HRS-

Draw arcs on the board to describe
phrases,

P Lt T I

g

g: v q.;..w,»Hava child walk one dxrectloh until
T i end of phrase - turn around and walk
ARy in other direction for next phrase.

PP
v

L ta. i 3, Understanding form - - -
) . &, When teaching a new song, have children
listen for phrases. Have the children
s -~ ¢count the phrases. oo T T
T o A h0Lns XA« raif LW T
While the teacher sings »he song a
" second time on the syllable "loc," a
phrase at a time, the phrases should
. oo . be labeled by the children by letters,
A0 IEE-AY 51T RV Sk S gach 1ike phrase having the same letter.
: : : Second grade children should notice
", that the notes look the same in phrases
S TeriE 1*'uhich sound alike. R
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VOCAL ACTIVITIES

MATERIALS

HELY3 FOR THE TEACHER
| - 1) Refer to H. H.R.W W.

il

Example

4
g%}r To-

mor- row- is -

H.R.W p 109
H.R.W_(TE} p 109

2) Refer to H.R.W.
are the same.
are diffevent

Phrases 1 and 2
Phrases 3 and 4

141

TE) p 141

H.R.W. p
HR.W. (

1) There are four phrases in the song

“'"Billy Boy,", which is found in H.R.W.

R.N. p 150

.R.W. (TE) p 150

" 2) "Space ravel nas 4 phrases -
RGN Pl KN
start eyt

Circles - ‘,‘ »)

Arcs - Phuse 1
Phrase 2 ’—\\

| th. 3 S il e

!hlklng - stm Ve mmmad @end of phrase
b next phrase R

In pany son 1n the Follott text, sach new phrase is

1nd1ca1.4kb§’l.dn: or a diamond, .- -. R

(TE) p 139
lett textbook
P 90 "Snow Flakes"

p 78, '"On Hallcween"
pp 56-57, "Ships in the
Harbor"

"On Qur Train"

H.R
H.R.W
H.R.W p 130
H.R.N.

Fol.

p 53,

beli P 4'?
) AR T t B g,urf. ""'V C I B 1
I . TESCLA I N TR S TH ‘;‘t.:'zi'b}u)-'"«j'

~,

W

B ,g‘,,BA .rrr

Camiakn o

T —— A rulText providea by enic IR

f LRIC c

cwirikeus sl hne epihy
LS IR RUAR R

o6t #i evalwlage Lo g
R S TR T R BRI N (PR SN B oF P
’ S CETI, .. A ET
Convaew siVinie wee wiienlio

Ve IR LA -
IS A S T S ML B S

ol J[f 0y "'17 Y RiLedsd g !h‘{&‘&’i
'_)"r,r “d. U” 4 .n}n b ,S:z';.z ervol i
S Ginie 281« Y .ip'{ al jod L odanl,

¢flenbeng fu., m:L]ﬂl‘r}:;' Crbinnuz:,”
slir #i‘mi‘ LR AR I RETRUR S
ety 'f‘ hghyd -(" ghes 1o ie anpyel

: thfn‘w«.‘:n *1%" T

P | ”t‘
S 43

H
.s.:,\v,‘.‘, i 71 .
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VOCAL ACTIVITIES

GOALS ACTIVITIES
To gead 1) Listen to the phrasés in the song
Music - “Down by the Station" that
cont. sound the same,
2) "On Qur Train"
3) "ships In the Harbor"

b. Repeat signs
’ Identify the repeat sign in the

)
‘2)

¢. Verse and Refrain
'"Skip to My Leu"

1)
2)

"Shoemaker's Song."

Identify the repeat sign in the

song "Firefly(ﬁ;

"Yankee Doodle"

C.

Scale and Intervals

s

1. Teaching scale with syllables and aumbers

P At

£

«. Sometimes the syllables might be written all
«n the same level, whereas other times they
should be written on le

- vels that correspond
. to their pitch changes. :

Children should learn the scale by memory

both sscending ard descending.

The teacher

should make # vertical syllable chart
which should be displayed somewhere in the
room at all tirec so it can be refurred to
the following are specific ways
of teaching the scale. -

- quickly.

-t

a. Physical movement with scale - Mave

children squat down on floor beside

desks.

While singing the scale

(ascending) children should gradually
move up until they are standing on
tiptoes with hands stretched high in

' lpu air,

- “scale, |

%

— et o

Reverse for thg descending

——



VOCAL ACTIVITIES

o _HELPS FOR THE TEACHER

. MATERIALS

1) cghrase one - A
v, phrase two - B -
" phrase three - A .,
phrase four - C .
phrase 1 and 3 are the same
phrases 2 and 4 are the same
2) Example: "On Our Train'
phrase one - A
“ : phrase two - B
| rhrase three - A
- - .. phrase four - C -
3) Example: "Ships In the Harbor"
phrase¢ cne - A
¢ «507id . - phrase two - B . .
~.i phrase three - C
phrase four - D
phrase five - A
phrase six - E

o]

LRL.W. p2
K.W, (TE) p 2

II

l

follett p 58

Follett pp 56-%7

“Refer to H.R.W.
2) This song has two endings. Sing
th2 song using the firsc ending.

Then sing it again using the
second ending.

1) Refer to H.R.W.

2) Refer to H.R.W.

H.R.W. p 13
H.R.W. (TE) p 135
H.R.W, p 133
H.R.W, ( E) p 133

H.R.W. p 10
H.R.N. (TE) p 10
H.R.W. p 118
RN,

Example: | do

7
o
—
— R VTN W

i
T f gt . .
y {fﬁ;-;w kv l l FIER S ) L do
iy Fuaners ot oo suste o il
putAE e q ?~-ux"~ Pporidr Grash o

\
s oAl iRl Tegint e v

'v}

S T YRR
serbeeasyelels 92000y Ao eihling wes Lt

-t FRTOrOs E C -
Il

(TE) p 118

g

S 42 ] oo
TN ,Zj, La.’ Pi,tch 1n the eys of D, 'E flat or E.
U R Check on pit -pipe to.see if the top
" note is in'tune. Teacher should teill
“:*" children to sing big steps when going
" vp and "tiny" steps when going down.
=+ "Rlatting" occurs when ascending steps
are not big enough u-.d descending steps
- are tov big. :

— e



VOCAL ACTIVITIES

GOALS ACTIVITIES
To Read b. Scale stairway - Draw a ladder on the

Music - cont/

board to help children get the feeling
of moving up in steps. Teacher should
point to each step as children sing.

c. Hand signals - usc hand signals as
suggested in Threshold charts.

d. Song about syllables - Teach children
the song, '"Mr. Do and Family"

b e ks

N S O

2. Intervals

a. Children should be taught a note moves
from a line to the nearest space (up
or down) or from a space to the
nearest line (up or down) this is called
a stap,’, When a note meves.from a line
to the neerest line (up or down) or

~ from a space to the nearest space (up

or down) this is called a skip. sSkips
may be larger intervals as well,

b. To give chlldren a concrete understanding
of stéps and skips have them -

i TP . build these intervals on the staff

ot a;i T ; using the tagboard staff's and notes or

Yrar §1ucs o the chalkboard, v AuRcs

Citar Lleess (SO AW ar s F:‘. 3
Ly o G pmeEl oy
T _ ‘uvj'“ Fah
Brglr ,.x3x9'rr A%Ss pnas Uit gen

11* LA Y nqh 203 5 Hd ten gy
' EES ey Lo



VOCAL ACTIVITIES

- . .____HELPS FOR THE TEACHER '

MATERTALS

: b. 4 o

c¢. Threshold ChartSIS, 21, 25, 32

Hr, "Do" and Family
T

gl "Do" lives on the ground floor, gd "pe' lives next to

"M{" I'Fa" lives next to "Sol" you know, and

. ) I Ao

"La" livas next to "7, "Do" is the father

Threshold Manual
pp 29, 37, 41, 47

b' N
Exam-| —
«plet

atop aYp skip an

) In later gudes. the children will
learn that a ''step" is called the
~ interval of a second and a "skip" is
- an lnter\ul of a third or larger.

Jy

;l}HJ 47

Tagboard staffs and notes
Chalk and chalkboard



VOCAL ACTIVITIES

GOALS

ACTIVITIES

To Read Music -

c. Show film "Learning Abont Notes,"

cont. Northwestern University. Film
includes: steps and skips, like
phrases
d. Use worksheets to reinforce concept
of skips, and steps.
f - i »
' =y “{ -
;‘.I‘; . :
A B
§ . §

Eabat bow #leis Do ne

Yoo

. 4
SRS TR Ll - F TR STTPP P )

Tidw wnal iy 00
iy holios

oy oad

irs oo

,10§$9\ o YISy ¢ Ge daviiaud o
N ) . .
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VOCAL ACTIVITIES

MATERIALS

HELPS FOR THE TEACHER

Fiim/ "Learning Aboui
Notes"
Prc jector

d. Example: Teacher has children place
a note in first space of staff, Place
another note in the second space.
Have them tell you if this is a step
or skip,

Have children place a note on first
line. Then ask them to place another
note one step higher.

Example:
A STEP SKIP . ...
g . SRR
D A, . ; Lot
Teacher directs children to circle
correct answer. %:f“ ‘ '
- ‘ Sagg}e worksheet IR A
ST R
i * Draw the correct 1ntervals in esach
LT IR EL] LIRS A N ‘.
"\ measure - Y h B et
Lt I N O
~ .'\}‘ P LS Coond
. '!!\'i;“ﬁ i H, — - _ ———
SRy f. ST - - . .
) o FIAFES ek A S % MR
SOt i askip v skip - step step
, Sl T dowm o down up down
S R ;:_: ' » v; o ‘H &, - )
a iR
! . ' . - vy
crpedgey fikook-t 9 ;skip i skip . step .1 - etc.
NP ] up g l.lp 7. down‘.")g) -
i) it + J'-p-iw- l,.r s &3 3

: Ao v 1re .a,'»
, fs;: in ;qern:|'~ Fus :
" e ‘ﬁ' ﬁ(, ?u deogre - 27,!. "‘\
‘ 1;8 ad1 Al Ted 0

Ditto paper
Mastercodo

b . P e



VOCAL ACTIVITIES

GOALS ACTIVITIES

To Read Music -
cont .

e. Discuss steps and skips using the HR¥
discussion page. = ‘.
£. Sing songs using steps and skips
1. "Three Pirates"
2. "Lavender's Blue"
5. "Over the Fiver and Through the Woods'
4, "Rainy" -
- . §, WiTyas May Day in the Morning"
g. Children in the second grade should be
abie tc sing do-mi-sol-do or 1-3-5
in any sequence of these ngtes accurately.
"7 1) skipping steps of a stairway:
Yo '1 Tompare singing do-mi-sol-do pattern
i with ‘going up a staliway in a hurry
A and skipping some steps. !

s, et e e,
b

g ool vads o xida it
i AP IR el e |21

b
N R
i

s
4 .
b L
[

P -
s e

v

712 - Teacher polnts to do-mi-sol-do in various

sequences -in.going up or down.

2) Physical movement to tonic-chord patterns:
After squatting down by desks, children
sing do-mi-sol-do while moving up or
down in the following manner:

e vt e A ek b 1 el A
M N R—
1

R

b Add - 4 AN R
- L

do - on floor
: mi - part way up
N sol - stending orn feet
A\ ', . 1, do - standing on tiptoes,
sht

; }i]q_ , hands in the air /
S £ I -

L e
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VOCAL ACITVITIES

HELPS FOR THE TEACHER - -

MATERL\CS ™

©v—— =

Identify the following 1ntervels as steps
or skips.ir,:{h_ﬂk*

R D) o T

1

\ —_— TN .
S 0
ral ———
‘po—+f—el~o
~P O ]

1. skips - "Three Pira .s"

2. steps - 'Lavender's Blue'"

3. steps - "Over the River and Through the
Gpoen cress ann - Woodst L .0 uuf :f';~\ R
.. 4. steps - "Rainy" T '
Ty sk1ps 55"'TWas My Day in the Mornxng”

! 4‘,~rk, o barnd Latandd

shate bak Bandianiioy muign
.

u..‘h; J.i%‘(‘:‘?—",,! & i

S0t !-‘ﬁﬂl,g' TR
{ banot sava:tay

Hesididy on sywad briaes! pafnld #1 yroer g oaods
L aPS H N » : i o~ jvo» PO N .yt
RO E L TSP e L ared 25 R Vi th

Paei 1\0 *‘_';7 ey

HRW, p.
HRW, p.

HRY, p.

HRY, p.

"1 O

58
60

4

148



VOCAL ACTIVITIES

“GOALS — —ICTIVITIES T
To Read Music - L 3) P;yslcal movements wh11e teacher sings
cont, IR toiic-chord patterns: the children

move to a position corresponding to
-+ the note they near using thc positions
-+~ in the preceding (2) activity.

- 3. Teacher may ditto exercises. The children ‘
' should sing in f group following the circled
notes on the worksheet,

4, Second grade children should build a scele
ascending and descending and the tonic-chord
. pattern (do-mi-sol-do) in the key of F on
_the staff, Use individual tagboard staves,
flannel board or chalkboard.

5 Drill on sight-singing tonic-chord and scale
patterns written in a left-to-right progression,

6. Singing syllables for scale-patterns and
tonic-chord patterns found in songs.

¥hen a song is being learned, have the children
discover common tonal patterns and identify .
ther by syllebles.

o
;4’
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VOCAL ACTIVITIES

b HELPS FOR ;I'HE TEACHER A i -MATERTALS

. Ditto paper

W re re Master codo
do o —@-—@ scale pattem :

[ ti tf t1 i ¢t

fa

key~chord
pattern

sol 8ol sol @ sol .

D R TR VIS P ITE BRRTI o :

The teacher should exp‘ain that notes gomg
‘ower than low '"do" continue in the same
pattern as notes below high '"do."

4. In building a scale, children should be told | Tagboard ctaffs and notes
to follow a space-line sequence urtil they from school office
have eaght notes. The scale should begin Flannel board
o:i a4 space and end on a line.

5. Exumples. -

mi mi
scale
K] do do do -o pattern ;

- 6. Bxamples

vel co - ‘qui" ; H.R.W. H.R.W. p 120
do -mi - sol
1-3 - 5§
P "Yarkee Doodle" H.R.W. v H.R.W. p 118
l AR ISR do - do - re - mi ’ i

1s1-2- 3

" "Train Is A Coming" M.R.W. H.R.W. p 101
-do - re-do-mi-do : |
1-2-1-3-1"° :

"Buy Fon Me" - ) ‘ Follett F'ollett, p 15
do- n..~§ol . .
1 1.5




VCCAL ACTIVITIES

NI

GOALS : ACTIVITIES

DT A s

' To Read Music -
cont.

7. Sing songs using syllables as well as

words., .°

‘: i R K
Freen LN fie

P .

v el

e g Bt S g
i
v

CERIC [ s

v
B A Fuitex: provided by ERIC

PP,
Ty
&

o




VOCAL ACTIVITIES ., .

] B
‘— ——-HELPS FOR THE TEACIER — MATERTALS.
| "Sugar and Tea" Follet: Follett, p. 19
| mi -re -do -re g
3 - 2 - 1 '}4 2 LRt : .

| ‘ "Yonder Tree" Follett Follett, p. 21
mi - re - do
3- 2-1

""Gas Station Man" Follett Follett, p. 35
sol - la -ti - do
! 5 - 6-7-38

Coe "Tra-la-aa-la" wai. o, Follett - Follett, p. 25
sol -la-ti-do ...,k = . ., ..

P ey 8 - 6-7- 8 h
"Twas As Much As You" Follett Follett p. 14
4ac:  sol-fa- mi -re- do . .~
P 5 -4 ‘3 - 2 - 134"52“. : o

e s ek ae

" 7. Examplest .. ., ...

i "I‘he Cowboy"’ ': Bew HRW, p. 94
BT PR T s b S :
T ’ dol do re | mi mi mi | sol fa mi I re

e oo SOL ti do"' re 'r_e “re |_fa “mi re ldo
.,;;.“.";'oll_.(do lreM ! mi"v‘:mj‘”.:nl' i m fa soll la

Lol

ceag byt - -
nt s 801 la sol l fa m_i re | A do do ‘du

: s
.»‘,e:, o

L ."Snowf‘lak ‘?'t:;f o Follett r . ‘ Follett, p. 90

s s s $0] so] la ‘la I ._‘501_ mil
;5 EET Y] 38

Txe re' fa ' ;’fa‘] mil

Cemembwas o e ey e ;. ,p ,.s<°,,l‘k s.°l I ,1;,,_, ;I | 501 i | -
rp . xjgi fa  ti ' dol
' r '




VOTAL ACTIVITIES

GOALS - ‘ ) ACTIVITIES

IV, To Create Music.

A. Eriting lyrics for a sung

Begin by agreeing on the main idea to be

stated in the new verse.

2. List key wotds on the chalkboard as children
make suggestions so that the ideas can be
recalled as the poem is written.

3. Decide whether there are any parases in
the existlng stanzas which should be
repeated ‘n the new verse.

4. Before trying to write new words, have

the rhythm of the melcuy in mind by

clapplng and chanting the existing stanzas.

)
.

B, Compose an original song

1. Select a poem a cless has enjoyed.

2. Discuss whother the poem suggests an
.1 .. . eyen or uneven thythm, what direction
4 % the melody will go, and if you want to
. repect any of the melody phrases.
3. Determine the tonallty and the starting

pitche

4, '"Down, Dowr'

5. "FiiifYour Own Musich
Call on a child to compose a piece using
bolls or pirn~ or xylophone.

R




VOCAL ACTIVITIES

HELPS FOR_THE TEACHER MATERIALS
A. Examples of sougs to which new verses may
be added,
. "Strange Halloween' HRW, p. 44
" "Space Travel" HRW, p. 130
"Barnyard Song" HRH, p. 4
“Skip to My Lou" HkW, p. 10

For other suggestions of appropriate songs
see the index in HRW p. 268, Experimentation and
Composition,

HRW, (T.E.) p. 268

-

Refer to HRW

HRW, (1.E.} p. xiii

4. Suggested words for a song.
5. Reier to HRW, ]I:::i pP. 55

, p- 68

HRW, p. 59

6. Other poens can be found in HRY

S s7

HRN, p. 102
HRW, p. 104
HRW, p. 153
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CLASSROOM INSTRUMENTAL PROGRAM

: Behavioral Objectives
I. To develop music skills through the use of rhythm instruments.

- - The student wiil be able to play the basic rhythm instruments
demonstratlng proper hand p051t10n and tone production.

- The <tudent will be able to play rhythm patterns by rote with
rhythm instiuments 1n accompan1ment to vocal music selections.

- The student w111 be ab’e to play rhythm patterns with rhythm
. instruments by note_in_multiple parts using o,
L e and f in'4, 3 and § time.

1] II. To develop music skills through use of simple melody instruments.
! ‘ -~ The student will be able to play simple melodic patterns on the
] ‘ o .- bells by rote vo accompany vocal music selections.
s reda
§ 4;‘111. To develﬁp music skills through use of simple autoharp accompaniments.

...« i~ The student will be able to play the autoharp in simple one-chord
/7 wxie 40 . accompaniments. .

cn e v e ‘ e Y
.. ' . IV, To develop self-expression and imagination through creative
Se5. 0 instiumental activities.

Ve o ,f,. v
S Y ¢

s R ACRRT I R .;‘41he student will be able to imprOV1se a three-tone ostinato
| o .. accompaniment on the bells to the song, "Angel 3and."

-~ Using rhythm instruments, the student will be able to improvise
" vhythmic accompaniments to vocal selections.

CEr S IR
ﬂbﬁ)

h!wxﬁe 23JT S FAun
Yiedr W oaedion odolavE

. ) brre wds wniaty b i
: : Toady Fo el pmdin anoaved
BN - aoid dnny od1 273 pyer ool
R ~ L rg:‘!il-l s § 1'-1
S aﬂ& qnf@vtiu'aifﬁ« Ydyoe

]: lC EY &\I( ey f:’ -F‘I{ gl "*‘xo_liﬂ

) edzeid 30V g o3 u'**~

B }»!‘,
oyt Yl
i
}

4lHHHﬁE- g s 59 ;




INSTRUMENTAL ACTIVITIES

GOALS _ ACTIVITIES

I. Ta Develop Music
Skills Through the
Use of Rhythm Instru-
ments .
Review names of rhythm instruments «nd hovw to play
them. See instrumental resource section of this
guide. Teacher can make large pictures of instruments
to display in the room.
A. Playing rhythm instruments by note
1. Music Moves in Rhythm, p 31
a. Have the class chant horses
" the rhythm then the tone blocks will
play g of
horses.
b. Teach the class the rhythm.
. The jingle clogs will play J°J J ‘
jangling spurs
c. Have the class chant the rhythm.
The sand blocks will play
chuck wagon
d. - when the class has learncd these
rthythms select children to play the
instruments.
e.  When the children are able to play
these rhythm patterns have the class
sing "Lone Star Trail' on p 30, with
the instrumental accompaniments. —_—
e ;' 2. Have the children learn other instrumental
f Coe rhiythms by note. '
3. An example from Follett: Follow suggestions
in teacher's manual. "Carpenters'
a. Teach the class the rhythn the sand
blocks are to play by having them chant
=N 1, " o3
softly "work hard" in rhythm(g J‘J.)
b. Teach the class the rhythm the tone
blocks are to play by heving them
chant "carpenter's work' in rhythm(gJ\JxJJ,”)
<. Have half of the class chant tha sand
~ block rhythm "work hard'" and pretend to
be playing the sand blocks. They should
make a swirhing like motion 'with their
hands just as in playing the sand
blocks. Have the -*her half of the
class chant the part €or the tone block
"carpenter's work" while clapping the
_ : , , rhythm.
) » Jdd. Ssplect two children to play sand blocks
, ' . i * two children to play tone blocks to
[l{lC ‘ _ 7 6n accompany singing.
, E 8 o




INSTRUMENTAL ACTIVITIES .
[ S L B O B S M
HELPS FOR THE TEACHER MATERTALS
(LI PR B .
i 13 i
I I SN I : .
S T S O S ST Bhythm instruments
L R Tagboard
’T £ ‘
15 : p L i gbi; -
A. Refer to H.R.W. (TE) ... . .. -." H.R.W. (TE) p 31

The song "Loné Star Trail" can be sung with H.R.W. p 30

the rhythm which is given on the left.

3ED

2. Examples: : :
Cant You Play This H.R.W. and (TE) p 14
H.R.#. and {TE) p 42

“"Halloween' .
Review of rhythms %’%‘!5@ p 21
ollett, p 36

3. Ref{:r to follett

At et s s < o e

——— e
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INSTRUMENTAL ACTIVITIES )
1
i1y’ ¢ TR i
GOALS : ACTIVITIES
3
To Develop ! B. Playing rhythm instruments by note using songs.
Music Skills - !
- F_opt. j 1. The children clap, chant, and play on the
BT e et rhythm instruments the rhythm of the words
ait g of the song.
2. Example: "Barnyard fong"
{3 t ook Q: J I J
. Sy chim-ny chuck fid-dle - i - fee
‘ - ‘quack  quack
!
%
;’ .
P, ,
; |
N s
!‘ -
i
{ o !
" »
}
|
! i
1 !
i

v



INSTRUMENTAL ACTIVITIES
HELPS FOR THE TEACHER " - - MATERIALS
B. Refer to H.R.W. for more explanation, . : H.R.W. p 4
. , H.R.W. (TE) p 4
2. Other examples:
"The Angel Band" H.R.W. p 6
: "Rig-Jig-Jig" H.R.W. p 20
| "The Choo Choo" H.R.H. p 27
"Scotland's Burning" H.R.W. p 338
"I Hear the Mill-Wheel" H.R.W. p 96
I "Yankee-Doodle" H.R.W. p 118
The following songs in the Follett
textbook suggest simple rhythm ins{rument
] accompaniments to be done with singing:
MAt the Little Store" introduction Folleti, p 19
) triangle
"Carpenters" - sandblocks and Follett, p 36
T - -~ tone blocks
“On Our Train" introduction and Follett, p 53
Lot ) & . coda .
T “The Railroad Train", (see page 55) Follett, p 54
R N rhythm sticks :
BN ® & S h bk ;i | 3 [ f vésa:d blocks
1 .. « “"Circus Riders" . tone block Follett, p 63
r oy 1 § L “Circus Clowns™ . [ . . (see page 65) Follett, p 64
y PR R e e B drums e e .
| : vfeﬁpq rgdit 7t 2wy tone block :
- cymbal i
"On Halloween" tone block Follett, p 78
' tambourine (in i
i T . place of rattle) !
et einiiln 3y 90uT 2417 one notched and one 5
plain rhythm stick §
T U VIR B ; 14 ‘:; (in place of rnsp) !
W B ey Y R Visitor“ R ' tone blocks s~ Follett, p 121
S . , (see page 121a) i
e e, "Clip -a- dee Clop" 8 . tone blocks ' Egrllett (TE) p 110
S ; e booo b s P . Aasld o :
} \,:é;*;,-; NPT TR shﬁ Y o d wise %
B b
| ”




INSTRUMENTAL ACTIVITIES

GOALS R ACTIVITIES
To Develop - . C. Rhythm instrument playing by note
Music Skills - |+ .« | :
cont. 1, Select a song from the list of songs

recommended for rhythm band playing by
note. Write music for rhythm band in one
to six parts cr ask music consultant to

do this., Write music on chalkboard and
present to children onc part at a time.
When parts are combined, add one at a time.

SRR R I © . o+ 2, Example:

SR B IR Y NP1 VAP R
o ""‘é.lj-i:modblock dlanjnnni
fb :: ;141 ! £l ,-.Tambourine z n ﬁ n n 73 n ﬁ

3. Read rhythms for other songs.
Pl

HY B R S ;

N T P S

e ”55‘4.' Er»}ple "The Tunc the Calliope Played"
browi

PO P L S R DL MO P s
e S S J R} JAdd Bl g
t:::ﬁlxﬁ;“RJHIJZHJHU}}U}X' dhe i

}
; nq 91

LR

@Y« (30
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INSTRUMENTAL ACTIVITLES

e -
=

e s

i e WAQHER

1. The children should have many exper1 ences
in playing Z i and ;time, It is well for
each child to play all the instruments. The
" teacher should not give the same child the
same instrument each time. The teacher

.« should establish.the -tempo for a given

selection. 1In order to have the children
start together, the teacher should say

.~ o "ready, go" in the same tempo as the piece.

Example: A piece m 3 time
) teacher ' chlldren '

"Ready, play" . J &
1,212

A piécé vin 2 time - teacher

N

. children

Y1 ready play" - - J J J
1 2 3 1 2 3.
A plece in 2 t1me -

teacher children

dddd

- MATERJALS

’ "l 2 ready play"
12 3 4 1 2 3 4

.

Lifir 2. Refer to HRW ..o . HRW, (T.E.) p. 129

oL r_'u Y 40 AV 1 o *
A '
- - Z
. N
Mg oyl 3 Bxamples:s T LTT L
_ i "Big Clock" =~ = % HRW, p. 26

R o HRW, (T.E.) p. 26
] » 1 d cun You Play This HRW and (T.E.} p. 45
i Can_You Play This _ HRW and (T.E,) p. 149

+ +»- 4, Rofer to Follett ~ '~ {jg_ll___, . 62
’ : Lyt : Rhy thm instiuments
[ I B i
' . -( I < I R B \

-1y . ,}-v bk ‘ '

1 s e e Eoi A '

: 2 i

o' R




INSTRUMENTAL ACTIVITIES

GDALS

ACTIVITEES

To vevelop Music
Skills - cont,

B A D ] ] ] el | 44
o 32 4d|ddjdd[ ]I dd] 4]
maies €2 d[d|d]|d|m|m{ddidg
sl ] P N PEIPYIP R FL
cymbals Eﬁ o | ar -;.- "'l'lwisd:'
imten r2 Jg|dglde| de (2|t ¢ a¢

5. "The Circus Parade"

—

6. "The Muffin Man"

Teacher should select instruments. This
score is in ¢ time and in three parts.

1I. To Develop Skills

Through Use of Simple

Melody Instruments

A,

Tonal patterns

1. uUse bells to demonstrate different melody
patterns using steps, and skips.

2. Example: "Bye'm Bye"
n R
) /
y b &
__‘L__‘Ll_.___ I\ ] -
D— 40—
6 G G N E " G
Stars shin-ing nun-ber one
same tone steps
N\ T
: T ~
[/“‘ I ™ )
1 t {
C C c c
khl th my! Bye'm  bye
Lr octave skip



INSTRUMENTAL ACTIVITIES

HELPS FOR THE TEACHER

MATERiIALS

1 & >

)

5. Refer to Follett

Follett, p 60

Follett, p 36

O

ERIC

Aruitoxt provided by Eic:

LLlicll
.
K
.
. . 4 . )y
] / 7 :
. —r, -
g A e 1 A
R L * R A
R P t L
y :
I .o . H '
oo CER S S
6. Refer to Follett.
P LT LA
b
1 . N
- i ; !
I3 H AN .
% N g Tl
“f T S S
L (A TR :
. L il
A. Refer to H.R.W, @ -
"l B R L ‘
Jos 1 1 i
. /
..
i
'1 4'\‘ ‘. 1 ) ».-"It’!') A 1,’
P LA I T 1
P TS T B
AR 5 EREW -
¥ +4 Y RN [ Y,
s
P ., . + . - I !’» r 1
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1‘;‘-53.“'{“ [ I T B | {1l hiveays wnde g
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[ A B

’, AN P
LA VD E S0 A I

e e e s ¢

H.R.K. and (TE) p 57



INSTRUMENTAL ACTIVITIES

GOALS

ACTIVITIES

To Develop Music
Skills - cont.

B. Reading melodies - The children should pick out
steps and skips in the melodys

Exemple: Can You Play This

Children Bells

child 1 high D and low D

child 2 G and B

child 3 C and A

""Lone Star Trail"

N A

_=*0 \ - ]

Y,

Y ~1___
/11

Notes: D D D D D DG G G B G &

Child 13 __ 2

» s .

J 3
Notes: D D D C B A G

Child 1____ 3 2 3 2

III. To Develop Music
Skills Through Use of
Simple Autoharp '

. Accompaniments

.

A. In order to teach the children to strum
thythmically, have one child strum for a
familiar song, while the teacher fingers the
chords and the class sings. Have the children
pretend they are strumming at their desks %o
develop the rhythm.

After the children are able to strum rhythn-

fcally, they should try to strum and finger
fcr one-chord accompaniments.

R¥ :5.?:5

‘68




INSIRUMENTAL ACYIVITIES

HELPS FOR THE TEACHER

MATERIALS

-

N

-t it

-t

B. Rather than have one ch11c play all the bells,
have each child play from 1 to 3 bells. The
teacher can point to or tap- the child when
it 48 his turn to play.

~ An enrichment activity might be to have one
- c¢hild play the whole meledy. .r5-:i -~ :

After the melody has been learned, it <an be
added to the rhythm instrument accompan1ment

to "Lone Star Trail" ="~ "
% -

. , . R
. [l ~ T .
;o z RS ..3”ﬂ§ e - .
wdo e ¢ :
: PR g L
vi ;*% ot ixnj bk !
. e
LRI AU A O TN
[EV I - i o L‘x_) e ‘T, 187735
Thun Bl iIng Ao Lot 1 R

Resonator Bells

H.R.W. p 74

H.R.W. (TE) p 72

H.R.W. pp 30-31

A. Refer to the glossnr)Atn see how tne autvhafp
is played.” Tha classroom *eacher snould use

o4 the autoharp frequently in accompaniments that

are too difficult for children to play. This

_ f“" helps children to associate harmony with the

T songs they sing.’s 'a quly o

i
J

. , sUTL NCT i B Nty L tg .
. ’ ¢ ; :

15 ;

Pitradl ol e cpme 2y Muyyné noy n 2 '
-~ ‘ . iy N ;v - o ;
T EA T e wew et by o P TN :
- s 1 ;

S e L ‘

¥

i

ERIC

A 1 7ext Provided by ERiC

See Songs for Auvoharp
in the Instrumental
Resource of this guide,
in HRW and Follett.



INSTRUMENTAL ACTIVITIES

cor
ot

GOALS ACTIVITIES
To Develop Music Skills  |B, Sing songs with autoharp accompaniment.
(autoharp) - cont. St
1v. To Develop
Self-Expression and
Imagination Through
Creative Instrumental
Activities - 1
- |A. Orff Instruments (Bells)
' Orff Instiuments can be ordered from I.M.C.
1. Introduce the Orff instruments.
2. Using the five tone pentatonic scale,
have the child create a two tone melody
with ostinati which is a short repeated
rhythm pattern:
i I f - Example:
: '!Rhythm-pattern-n J
: v Keyof C
z 7 2 1 % [“.- — _JI\‘I
: - -6-¢ -
i Y 3') R ]
.3 uﬁ%‘:s:ézwﬁ ol ar—ﬂ,—ur
e e - f Using a repeated rhythm patterngone adds a .
) A B ';' ' melody using only two tones such as the
HYESRA 0T Apel we? i ‘ot melody given-above. :.
\ i

[T IR TIIETYS 3 LNt TR

[
' E—

‘ (3. .The child may improvise a pentaton1c

accompaniment for the songs '"The Angel Band"

and "After School."

a. For the song "Angel Band,' the child

may play any one of the following tones
at any time during the song:

D, E.

G, A, B,

b. "Our School" is based on the pentatonic
scale, The child may use G

D% and E®

’.‘"97
A

, Ab, B®,



INSTRUMENTAL ACTTVITIES

Cabhe e P 1

598

! HELPS FOR THE TEACHER MATERIALS
B. Exaﬁiples:
. © YGo Tell Aunt Rhodie" - ‘ H.R.W. p 105
" "Shoo, Fly, Don't Bother Me' H.R.¥. p 114
"Plantiug Cabbages" H.R.W. p 145
‘ "Bonso!., Mes Amis" H.R.K. p 158
‘'Why Shouldn't My Goose'" (I = F Major) Follett, p 14
. "The Dairy Maids" Follett, p 22
[ "Jumping Rope" . Follett, p 45
A
)
J A
A. Refer to O1ff Guide ¥
} ©* A% 1, ' Introduction vo Instiuments Orff Guide, p. 18
%7 2.7 Vocal Melody with Ostinati . | Orff Guide, p. 20
} He o n e
J Fon W i : P !
A O ANRVEEANTE R R o
(6% 2wy, Another example is in the Orff Guvle.
¥ Pt nstop, Look, and Listen' : Orff Guide, p. 21
. o f”v‘v’ ""Baseball Game" : ' Oorff Guide, p. 22
I Ty i A€ g (L 1 ‘(
b 3 U‘Ly%ﬁ:% AN S
“' Le’.!, LT N ‘
1 'n\e pentatonic scale consists of do, re, H.R.W, (TE) p xii
5 mi, sol, la. S
- Start by nging the child two tones, HRHW. p6
e e t‘len three, then all five., It is a H.R.W. (TE) p 6
e 7 good idea to work out a simple rhytkm
o {.” e pattern which includes rests,
N S HRW p 13
: g H.RM. (TE) £ 13
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GOALS

To Develdp Selfy

Expression and

imagination -
cont,
oL ’
G
3 1y
a
NG
El )
h Ab \ k"’
‘o

Aruitoxt provided by Eic:

b

3,1

RANE

P

ACTIVITIES
B. Improvi-  Rhythm Instrument Accompaniment
1. "Over the River and Through the Wood"

Using the rhythm of the words

Jddd S

Oh how the wind does blow (repeat)

Choose an instrument like a wood block to
pluy this. Ask the children of what this
thythu reminds them, (galloping horses}

ddd JJTJ

-ver the ri ~ ver and (repeat)

Chonse a rhythm instrument like sticks to
play this pattern.

Change the above pattern to J. (L and
select an instrument to play this.

Use the bells to play an accompaniment for
the song, "Little Tom Tinker." Have on2
child play the following melodic pattern
over and over as an accompanim nt to the
song.

Bells C G C G

e

(]
L
[ ) [

Ma! Ma!

IS . _— ————
: o ,7,'..

- Select a song from 1ist or recomnended songs
. with bell accompaniments and intrcduction

" from Follett textbook. “Gretel,

Pastetel"

Example:

9869
72
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INSTRUMENTAL ACTIVITIES

e e o et 1 4 At e i R e e

UELPS FOR THE TEACHER

MATERIALS

O

1L

Aruitoxt provided by Eic:

B. Mcthodss for improvising accompaniments
- List words or short phrases in a song.
Establish the rhythm pattern of these
phrases. Choose an appropriate rhythm
instrument: to play the rhythm pattern.
- Find interesting rhythms in the song.
Develop a contrasting rhythmic notation
and choose an appropriate rhythm instrument.
- Ask a child to improvise a rhythm
accompaniment for a song.
1. Refer to H.R.¥, R, W
Anothe{ example
"Row, Row, Row Your voa."

: Y ) Cad
(R [T SRR

" 2. Refer tu H.R.H.

H.R.W. (TE) p xii

H.R.K. (TE) p 129

H.R.W. » 132

H.R.W. (TE) p 132

RIC

Tl '4:\5 .
oEE = : b | Follett, p 26
S|Clloll€]lF A8 P
bic f s o R i oo ' Follett text, p 74
b E-4 S R
f s, J. ! P,
i ar Vi3 I RN N S R LS T :
Dl ’*Pry to make these as close to the real size
“+'7 « as possible using one piece of construction
: " paper for each child with the above set of b¢lls.
Pencils (eraser end) may be used for mallets
. Children should aim to get a Free bouncing
nl el movement, o vy i .
I R I T IS L S DI LR L .-’! a7 b J !
305wy oy Fine ot AR A ;
DL Ehav g i et LRI 3 { i




INSTRUMENTAL ACTIVITIES

GOALS

ACTIVITIES

(Cretel, Pastetel - cont'd)

O

ERIC

Aruitoxt provided by Eic:

- After the song has been learned, sev out the

following tones from the resonator bells. from
left to right (F-G-A-BY-C-D).

Teacher plays whole song (melody) through on
resonator bells,

Children close their eyes while teacher plays
the melody a second time. As soon as they
hear a change of note, they should raise their
hands, Teacher should ask the children if
moving to new note was in the form of a
step,or skip. They might guess .

tken how many notes were skipped in the
interval. This process can be continued
througiwwut the song having the children

notice that all subsequent note changes .
are steps in this particular song.

Children should pretend they have the six
resonator bells before them on their desks.
Teacher should piay song once agair or
pretend he is playing the song up in the air
in front of the children while children
pretend to play with him.

Class and teacher should sing melody on 'loo."
Select one child to play resonator bells while
the children sing.

Example b: "Ach du Lieber Augustin'

S

Since this is a rather difficult bell part, it
is suggested that it be learned in three diff-
erent lessons. In order to have all children
learning the bell part at one time the teacher
should ditto a represeatation of the resonator
bells that are used in this song.

Lesson 1 - After the children have learned the
Song, teach them the bell part to phrase three.
At the teacher's direction, the children should
pretend to play C-D-E-F-rest-rest and repeat.
When they are practicing, this should be slower
than when played with the whole song. Play the
song from the record and direct the children

to come in with the bell accompaniment part

on phrase three. Have one child actually play-

. ing the resonator bells arranged just as they

are on the practice charts,

Lesson 2 - Introduce phrase one. Do as in Lesson
I.” Play song from record accompanying phrase one
and phrase three.

Lesson 3 - Learn to play the bell part for phrases
two and four. Notice that these phrases are
identical.

{ !&,bl

74
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INSTRUMENTAL ACTIVITIFS

_GOALY T vy

To Develop Self- C. Improvisce introductions and codas.
Expression and
Inagination - cont.

1. The Choo Choo
Cne child can siu&

—
b 3 )
I

s a- board

Another could ring a bell announcing ‘he
departure of the train.

2 :

R P
A child may start a rhythmic pattern with
the sandblocks.

§d3 J3| J7 S

D. Compose an original song

. 1. "Down, Down"
! Example -
! a. Chant the rhythm of the poem
b. Establish rhythmic notation of the poem

o JTd S

Down! dowrt! Yel-1low and brown the

d L ITI 4

i legves are fall-ing’o-ver the town.

¢. By singing or playing bells, child can
; improvise a melody for the first phrase of
the poem.

43

76

ERIC

Aruitoxt provided by Eic: [
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INSTRUMENTAL ACTIVITIES

-~ J

[l

o MELPS FOR TUE TEACHER MATERIAL
C. Methods of imﬁrovising an introduction arnd coda.
- Select instruments and choose rhythmic or
melodic patterns which reflect the mood of
th2 scng. Play these as an introduction or
coda, ' :
- Use bells to improvize a melodic introduction
_or coda for a song. '
1. Refer to HRW (T.E,) HRW, p 27
HRW (T.E.) p 27
Other examples of songs - HRW, (T.E.) p 30
"Lone Star Trail" HRW, (T.E.) p 130
"Space Travel"
1.
D. Methods for composing an original song. Refer HRW, (T.E.), p xiii

L a—}

to HRW

- Using original rhymes or known rhymes, have
the children chant or clap rhymes.

- Associate rhythms with rhytim notation.

- Choose instruments to play rhythms.

- Play rasonator bells in original
melodic patterns.

[m——1

a0
A4

77
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INSTRUMENTAL ACTIVITIES

To Develop Self- ' d. Use the 5 tone pentatonic ccale to write the
Expression and melody first of the song. Use 2 tones, 3 tones,
Imagination - . .4 tonve-. 5 tones,
cont. Give the .hild the number of bells you want
him to « . {2 bells for a two tone sony, 3
bells for 4 3 tone song, etc,)
2. Write a musical story for '"Three Bill Goats Gruff"
S
) i iy
;
3
%
i
,i
!
. .
]
i i iyt
3 .
i
!
i
}
1
‘
Q ‘ ‘ ’dps
ERIC R 07 7
romecroii oo [ : T
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i | INSTRUMENTAL ACTIVITIZS

I . HELPS FQR THE TEACHER MATERIAL
d. In the key of C the tones of the pentatonic HRW, p 63
P scaleare; C D E G A" HRW, (T.E.} p 68
4 ’ do re mi sol la
ﬂ ' Examples of another poem which cin ve usad for HRW, (T.E.) p 102
I an original song - "A Swing Song'
$ g

2. Refer to HRW HRW, p 104

” HRW, (T.E.) p 104

J : o .

R (
. 7

)
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CLASSROOM LISTENING PROGRAM

Behavioral Objectives

I.

II.

III.

To

To

To

To

To

develop good listening habits,

The student will demonstrate good listening habits by:
a, being attentive during performances.

b. being respectful of performers.

c. being considerate of other members of the audience.

distinguish elements of music through listening.

The student will be able to distinguish aurally the beat
and the accent.

On hearing the recording of "El Coqui" (Record 5, HRW) the
student will be able to identify the basic meter as moving
in threes.

Given the reading '"Shoemaker's Song'' (Record 6, HRW), the
student will be able to distinguish melodic movement in
skips (measures 1-4 and 9-12) from that in steps (measures
5-8 and 13 16).

On hearing '""There Was a Crooked Man' (Record 2, HRW), the
student will be able to 1dent1fy phrases one and three as
be1ng the same., . ‘

recogn1ze various mediums of performance.

The student will be able to identify by sound the four families
of instruments.

Shown pictures of the individual instruments of the orchestra,
the student will be able to identify the family of instruments
that each represents.

recognize "haracterlstirs of d1f£erfnt forms of music.

Given recorded examples, the student will be able to identify

music apprOpr1ate for a march, for a Jullaby and for a dance.
i A PR

develop self expre:sion and imaginat;on through cieative

K,listening actlxxties

Sy ey f _—
ceogavand o

. The student w11' be able to respond to music with physical

movements expressive of the tempo, meter, rhythm, mélody,
harmony and mood.

The studen® will be sbic to direct his oral response to music
to the bacic elements of music.
L]

FE

L



__GOALS ‘ U TTTTTTACTIVITIES
I. To Develop Good A. The children should have one listening experience
Listening Habits a week.

B. Provide purposeful listening experiences.
1. Establish an atmosphere conducive to good
listening by preparing and motivating students
to be attentive, receptive and responsive.

2, Instill habits of courtesy and proper
audience conduct.
a. Respect for performers
b. Appreciation shown through applause

A. Each listening should have a point of emplasis.
Each time the selection is played, the children
listen to one element or one characteristic of
the music.

II. To Distinguish .~
Elements of Music
Through Listening

B. Rev1ew thc follow:ng character15t1cs of
music:

loud and soft

slow and fast

high ard low

Jerky and even

light and heavy

[ IR RN S N

Example of light and heavy:
i. 4" Listen to selection "Wild Horses."
Determine light and heavy sections.
* Have children select appropriate responses
.1 to do during each section.
: Heavy section - strong response
. Light section - light response
i %% . . .witiwiTre:, Divide class into two groups. One group
reprasents horses and the other group
represents ponies. The horses respond
t, .. when they hear the heavy section; the
ponias respond when they hear tne l1ght
section. .

»
-
)

ERIC !

Aruitoxt provided by Eic:

O
- b_a'
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! ' LISTENING ACTIVITIES

{! HELPS TOR THE TEACPER  MATERIALS

Record series:

HRW records

“Adventures in Music

- Listening

Musical Sound Books

RCA Listening Activities
' Vox "Music Mastcrs'
’ : ‘ Series

Individual records

p—

[ . i . .
1 ' Listen for something specific during each playing
of a record; the rhythm, changes in tempo,. dynamic
contrasts, repeated phrases or sections, melody.

[J Refer to section on "“Exploring Music Through HRW Teachers Edition
Listening" :

. Refer tu the Grade Two Music Appreciation Lesson Music Appreciation
Plans for September, October, and November. The Lesson Plans
lesson plans can be obtained from the muszc con- Grade Two
sultant. . .
Examples of strong respcnses: stamp feet = “The Wild Horsesman,"
' tap desk tops Schumann
slap thighs RCA Listening, Vol. 2

Examples of light respbnses: clap hands lightly
. tap rhythm sticks lightly
- Each of tho responses could use one of the
following thythm patterns'

R T N
0l ’3"?i» 6 JJ\JJ'«IJJ'JJ‘ jerkyri_

The selection will have the following form:

'

A - ponies B - horses
A - ponies B - horses
A - ponies

|
J
|
]
!
!
i
I

100
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LISTRENTY ™ v~ "0 YTIRg

—GOALS ACTIVITIES v
To Distinguish C. Introduce the following elements of music:
Elements of Music 1. Meter )
Through Listening - Children should discover, by listening,
cont, : what the basic meter of a song is, i.e.,

does the song move in groups of 2, 3, or 4 beats?
In written music this would mean 2, 3,

or 4 beats a measure. This can be done in a
vareity of ways:

Action for Principal Action for Secondary
or Accented Beats Beats

a. clap a. touch shoulders fas
many times as there
are beats)

b. clap loudly (con b. clap softly (on palm

palm of hand) of hand)
c. count "one' c. count "two"; '""two,

three'; or "two,
three, four"
d. some children play d. other children play

on tone blocks on sticks
e. some children play e. other children play
on drum on triangle

f. bounce ball f. hold ball
g. toss ball in air g».hold ball

Examples of music to be used:

2 ""The Little Hunters' RCA (Use above activities
a, b, ¢, d, e)

"Waltz in A Flat", Brahms - RCA (Use above
activities a, b, f, g) )

3
7
; “"Excerpt from Light Cavalry Overture'" RCA {(a-e)

R 2. Form
T a. "Children's Symphony," First Movement

: 3. Melody and Mood
a. The Swan, 'Carnival of the Animals."
b. 'Carnival of the Animals"
! c. Alsc refer to the December section of the
2nd grade Music appreciation guide for further
suggestions. " -

)

ERIC {30
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LISTENING ACTIVITIES

HELPS FOR THE TEACHER

MATERIALS

that each meter

Develop a sensitivity to the concep a
25123

has a principal or accented beat:
It is always beat No. 1,
All meters have secondary beats.
Example:} beat 1 rrincipal
beat 2 secondary
? Example:i beat 1 principal
' ‘ beat 2 and 3 secondary
Example: 1 beat 1 principal
beats 2, 3, and 4 secondary

it
Y

In selecting other music, choose pieces that are
predrminantly rhythmic.

Rhytam instruments
Records
Phonograph

Phy. Ed. Balls

RCA Listening, Vol. 2

T
"Children's Symphony" has ABA Form

""Symphony No. 94" (Surprise)

HRW, T.E., p. 115

Rec., 7, Side A, Band §

Another Example: HRW, T.E., p. 134, Rec. 7,
Second Movement. Side B, Band S
- . "The Swan" {melody) . HR¥, T.E., p. 90,
ey Rac, 7, Side B, Band 1
b. "Carnival of the Animals" (rnod) o | pPRw, T.E., p. 90,
g ot ! Rec. 8, Side B
; HRW, T.E., p. 53, Rec. 7,

oy Another (xample of form: o
e : "Chx‘dren s Symphony" lst Moverment

a

Uil

Side A, Band S



T D i

LISTENING ACTIVITIES

GOALS

ACTIVITIES

I1i. To Recognize
Various Mediums
of Performance .

A,

Introduce families of instruments

- Show children pictures of the instruments in
their families.

- Develop an awareness of how instruments are
played or how sound is made.

- Develop conclusions about the "families" of
instruments.

Show movie, "Instruments of the Band and Orchestra”
Introduction."
The movie includes: difference between band and
orchestra

brass family

woodwind family

percussion family

string family

some individual instruments

Arrange to have children from the school band
and string classes to demonstrate the different
types of instruments. Ask music consultant

for pictures of instruments or collect them.

See pictures in Instrumental Resource. Get the
following from the consultant: brass mouthpiece,
clarinet reed, violin string, drum head and
stick. Book '"Tune Up."

1. Woodwinds - A group of wind instruments

usually or originally made of wood or that used

a reed. :

a. Follow the lesson plans in the January
section of the second grade Music Apprecia-
tion guide for introducing the woodwind
family.

b. Listen to the woodwind quintet accompaniment
for the song "Over the River and Through the

- Wood." o

c. Listen to Contradance," F Major

O

ERIC

B 11701 Provided by ERIC

2, Brass - musical instruments of the horn type
that are blown and usually made of metal.

a. Follow the lesson plans in the February
section of the second grade music apprecia-
tion guide for introducing the brass family.

b. Listen to "Prince of Denmark"

c. Listen - "Contradance," F Major

11
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LISTENING ACTIVITIES

HELPS FOR THE TEACHER MATERIALS

See list of "Records Demonstrating Instruments" in
the Listening Resource section of this Guide.

When listening to any Listening selections -
teachers should point out the predominence of any
family of instruments or solos by individual
1nstruments. -

Teacher should have pictures of the instruments Film “Instruments of
available so that she can point to them as they are the Band and Orchestra:
heard on the record. It is suggested that the Introduction”

teacher divide each of these albums in several Movie Projector

lessons. In "Notes for Teacher", which accompany
the RCA Listening Program, specific instruments are
pointed out.

See "Instructional Mater1als Center'" Guide for requi-
sitioning films.

- a. 2nd grade Music
. Appreciation Guide, p. 3
o b. HRW, p. 64, HRW, T.E.,

S v p. 64, Rec., 3, Side A,
g - Band 6
c. Listen for the oboe and bassoon, ¢. HRW, p. 111, HRW, T.E.,

' p. 111, Rec. 7, Side B,

Band 2
HRW, T.E., p. 106

reor PRI e

2. An introduction to the member of the S a. 2nd Grade, Music
brass family is in HRW (T.E.) . Appreciation Guide, p. 4

b. HRW, T.E., p. 117

c. HRW, p. 111, HRW,

L ; T.E., p. 111, Rec. 7,
Side B, Band 2

b &}

a7




LISTENING ACTIVITIES

___GOALS

ACTIVITIES

To Recognize Various
Mediums of Performance

cont.

. Percussion - musical instruments that are struck

to make sound or music.

1. Follow the lesson plans in the March section
of the secoird grade Music Appreciation
guide,

b. Listen to "Percussion Melee."

¢. Listen to "Prince of Denmark."

. Strings - group of instruments:using strings

that are usually played with a bow.

. Follow the lesson plans in the April
section of the 2nd grade Music Apprecia-
tion guide,

b. Listen to the accompaniment of the song,
IIB)peln BYe.ll

c. Listen to the song, '"Jack Frost."

d. Listen to "The Swan'' from Carnival of
the Animzls.

. KeybdaTd IMSTTUMENtS ol

a. Listen to '"Dance'",.

. Other - That miscellany of folk and homemade

instruments that are rare or never used in formal
music such as jews harp, harmonica, ukele,

rhythm band instruments, sweet potato, guitar,
etc.

Review band, orchestra, piano, and voice.

Follow the suggestions in the May section of the
2nd grade Music Appreciation guide.

IV. To Recognize

Charactericits

"¢ of Different -+ .

""" Porms of Music
N I T TR

A
s R

ERIC

Aruitoxt provided by Eic:

Review the forms of music which were taught in
kindergarten and first grade.
1. March :

a. "Semper Fidelis"

b. "Suite No. 2 for Small Orchestra"

144
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L1STENING ACTIVITIES

HELPS FOR THE TEACHER

3. An introduction to the members of
the percussion family is in HRW (T.E.)

c. Listen for the percussion parts,

MATERIALS

HRW, T.E., p. 124

a. ™7 -de Music
A2 eoion Guide,

C PpPe >
b. HRW, T.E., p. 35, Rec,

7, Side A, Band 3
c. HRW, T.E., p. 117,

e e

Rec. 7, Side E, Band 3

4. An introductisn to the members of the string

family is in {RW {T.E.)

b. This accompaniment is played by a string quartet

and celesta.

c. This song.is played by the viola, cello, and

celesta.

d. The part of the swan is played by a celle

\

HRK, T.E., p. 46

a. 2nd Grade Music
Appreciation Guide,
page 6

b. HRW, p. 56, HRW, T.E.,
p- 56, Rec. 3, Sidz A,
Band 1

c. HRH, p. 112, 1.E., p.
112, Rec. 5, Side A,
Band 6

d. HRW, p. 62, 1.E., p.

g 62, Re.. 7, Side B,
- . Band 1 __
' 5. An introduction to keyboard instruments is 5. HRW, T.E., p. 136
in 4RW (T.E.)
a, HRW, T E., p. 147
Rec. 7, Side B, Band 6
2nd Grade Music
Appreciation Guide
page 7
s,
a. HRW, p. 12, HRW, T.E.,
p- 12, Rec. 7, Side A,
Band 1
b. One part of this is a march b. HRW, T.E., p. 18, Rec.
7, Side A, Band 2
O

‘

Aruitoxt provided by Eic:

ERIC

‘M5

89




T s PR

LISTENING ACTIVITIES

GOALS

ACTIVITIES

To Recognize
Characteristics of
Different Forms of
Music - cont.

2. Dance ) :
a. Listen to “The Nutcracker Suite"

b. Listen to "Polka' from 5gg_g£ Gold
Ballet Suite
¢. "Suite No. 2 for Small Orchestra"

V. To Develop Self-
Expression and .
Imagination
Through Creative
Listening Activities

ERIC

;

= 1

s ‘
)

A. Physical response
1. Marching, skipping, walking, etc,
2, Dance and creative movement.
3. Group interpretation

4, Pantomime
S. Puppets

8. Oral or written response

C. Pictorial Response
1. Draw pictures
2. Fingerpaint

“ "116
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LISTENING ACTIVITIES

—HELPS FOR THE TEACHER MATERTALS

: a. HRW, T.E., p. 80,
| ' Rec. 8, Side A
b. HRW, T.E., p. 43,

: Rec. 7, Side A, Band 4
¢. This inciludes a Waltz, a Polka and a Gallop. ¢, HRW, T.E., p. 18
: Rec. 7, Side A, Band 2

3. Divide class into groups assign a theme or

" new musical idea to each group and have them
respond a5 mus’c is played.

. Pantomime the story of the music.

. Act out music with puppets.

wv

B. Respond verbally or in writing to the music.

T
el
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VOCAL RESOURCE
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] The Moveable '"Do" System of Music Reading

[ The system of note reading taught in the Bloomington Elementary
Schools is the iioveable "do'" system and uses the syllables to describe

[1 the various tones. This system is based upon the chrumatic scale of
thirteen tones within the normai octave illustrated as follows:

1 - Une Octave Ascending

‘! I T— e+ > T —

do di re ri mi fa fi sol si la 1i ti do

o One Octave Descending

do ti te la le ;olsefamim'erera;yg'

f The underlined syllables are those normally used to describe the
eight tones used in the diatonic major scale. The steps between these
tones are not all of equal size, some being whole steps, some half

: steps, as evidenced by the irregular pattern of notes underlined in the
! above illustration. However, a regular scale pattern is estsablished

' as follows:

do\T/;»re\T,,/mii75,»far/,——soly,,——1aT_‘,,tiT75,,do

step step step step step step step

U Due to this irregularity of steps, it is of great importance to
determine the position of a given note in the scale before determining
if the next note is one whole step or one-ha"® step higher or lower,
For example, in the illustration below, to sing from "fa" to the note
below it "mi", one-half step is taken., On the other hand, to sing from

© "fa'" to the next note higher ''sol", one whole step would be taken.
Therefore, it is important to establish the tonality relationship,
or the scale, for a song when determining the first or beginning note.

|
[
I s
1 7
|

F—
N o WA~ 4

29

£ -

fa sol la ti do

o ' 118 ;
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Aruitoxt provided by Eic:

The ability to read music notation without direction, which is a
basic objective in our music program, is facilitated through the use of
this system in that the relationship between syllables is copstant, regard-
less of the key in which the song is written.

To help identify the scale for a particular song, it is necessary to
recognize the three basic rules for finding “do" or the beginning note of
the scale. These rules are most simply stated in this manner:

do
1. When there are no sharps or flats,
the key is '"C'" and "do" is on the
"(" tine or spac:. r P do

2. When there are sharps in the key-signature, the right hand
sharp is "ti". Count up or down to ''do".

,_l " a do jti & do
ti Z

o ol
\ I

3, When there are flats in the key signature, the right hand
flat is "fa", Count up or down to '"do".

7 GO

In utilizing the information, the teacher and children can find the

- proper scale and identify the whole and half steps as they exist before

beginning to sing the song.

In reading a song by note, the children just identify the syllables,
then sing them using a pointing finger to progress from syllable to syllable.
This can be done a variety of ways and reference should be made to the
recormendations for note reading in the Guide.

" Altered tones, that is notes that are changed by accidentals (sharps,
flats, or natural signs) not in the key signature, occur in the music
These changes are used to effect tonal effects that are desired by the
composer, (Common examples of these are: fa = fi; ti = te.)
These and all other altered tones can be scen in the chromatic scale. They
are all the tones which are not found in the diatonic major scale.

The four basic scales referred to in this Guide are explained o; the
followlng page.

~



Eight tones forming the
following pattern:

Major scale -

(Major Scale)

4

do__re _mi__fa__sol__la_ _ti_ _do
Y Y i Y Y Y iz

Natural minor scale- Eight tones forming -
the following pattern:

| 78 " .~
Eo re mi fa sol la ti do

{Natural Minor Scale)

- =N n$—
la_ti_da _re _nmi__fa__sol __1la e
i 12 i 172 ~ i 12 ti do re mi fa sol 1a

Harmonic minor scale - Eight tones forming
the following pattern:

P

(Harmonic Minor Scale)

i

o, _.Te mi fa *si la
O
1 1 72 1172102

la ti
REYZ

Melodic minor scale - Eight tones forming
- the following pattern:

O
T3

la ti do re mi fa si 1a

(Melodic Minor Scale)

S—vT 2 —

la  _ti o._~e_ _mi i tsi_ _la
YUY Y s B

o>

[ @]

>

* Ysi" is sol raised one-half step.

[= N . pr s
la ti do re mi fi si la

A note of historical interest which may be pointed out is that

Guido of Arezzo,

a Benedictine monk, planned a method of teaching the

reading of music, improved the system of writing notes and established

a six-tone scale.
of the first six lines
in each line to name the tones of the scale.

Ut queant laxis
Resonare fibris

Mira gestorum

Fanuli tuorum Lab

—

evolved.

1203
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He noticed 'a hymn that went up one degree with each
» 50 he used the first syllables of the first word

Solve polluti
ii reatum Sancte Joannes

Ut was changéd to do, ti was added and from this our scale was



HAND SIGNALS

@
‘ doL-B
-ti-7
@
la - 6
(7B
sol - §
| fa - 4
SEESN
mi -3
el
re - 2

o 121\3‘;
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INSTRUMENTAL RESOURCE

Songs for Autoharp (Keys of C, F and G)

One-Chord Songs:

Choral Grade

F F F F
For heaith and strength and daily food
F- F F F

We give Thee thanks, O Lord.

ARE YOU SLEEPING?

F F F F

Are you sleeping, Are you sleeping?

F F F F :

Brother John, Brother John?

F F F F
Morning bells are ringing, Morning bells are ringing.
F F F F

Ding ding dong, ding ding dong.

LITTLE TOM TINKER ’
C C C C

Little Tom Tinker got burned with a clinker
C C c C
And he began to cry,
cC ¢ ccC
"Oh, Mamma! Oh, Mamma!l
C ¢ cC C

What a poor fellow am I."

Two-Chord Songs:
MARY HAD A LITTLE LAMB

¥ ¥ F F Cy o F F
Mary had a little lamb, little lamb, little lamb.
F F F F Cy C7 F

Mary had a little lamb, its fleece was white as snow.

MULBERRY BUSH

G G G B D, Dy
tiere we go round the mulberry bush, the mulberry bush,
Dy Dy
the mulberry bush
G G G G D; Dy G G

Here we go 1ound the mulberry bush so early in the morning.



O
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Aruitoxt provided by Eic:

TEN LITTLE INDIANS
G

G G . G

One little, two liirtle, three little Indians
b7 D, Dy "D

Four little, five little, six little Ixaians

G G G G

Seven little, eight little, nine little Indians
Ten little Indian boys!

SUSIE LI'TTLE SUSIE
F F Cy F
Susie, little Susie, now what is the news?
Susie, little Susie, some pennies I pray.
F F Cq F
The geese are going barefoot because they've no shoes,
To buy a little supper of sugar and whey.
Cy F c F
The cobbler has leather, but no last has he,
1'11 sell my nice bed, and go sleep on the straw.
F . F Cy F
So he cannot make them the shoes, don't you see?
Feathers will not tickle and mice will not gnaw.
ROW YOUR BOAT
’ C c C C C C C C
Row, row, row your boat, gently down the stream,
C C c c G7 Gz C

Merrily, merrily, merrily, merrily, life is but a dream.

MISTER FINNEGAN (Tune: Ten Little Indians)

&

G G G G
There was an old man named Mister Finnegan
There was ar old man named Mister Finnegan.

Dy D D D )
He grew wgiskers on his cginnegan
He grew fat and then grew thin again.

6 - G G G
Along came the wind and blew them in again
Then he Zied so we have to begin again.

Dy D G G

Poor old MZster Finnegan!

Poor old Mister Finnegan!
i
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DOWN BY THE STATION

te

F F Cy F

Down by the station so early in the morning
F F c

See the little pufferbillies aZl in a row

F F G F

See the stationmaster turn a little handle,
F F c F

Puff! puff! toot! toot! O%f we go!

ITSY - BITSY SPIDER

F F Cy F
Itsy - bitsy spider went up the waterspout,
C F
Down came the rain and wasged the spider out,
F F Cq F
Out came the sun and dried up all the rain,
F F Cy F

And the itsy - bitsy spider went up the ppout again.

THIS OLD MAN
F F F F
This old man, he played one,
F Foo Cy Gy
He played nick-nack on my drum,
F F F
Nick-nack, paddy wack, give a dog a bone,
Cy Cy Cy F

WHERE

This old man came rolling home,

HAS MY LITTLE DOG GONE?
F F C7' C
Oh where, oh, where has my little dog gghe?
Cq C, F F
Oh, where, oh, where can he be?
F F Cq C
With his tail cut short and his ears cut long,

Oh where, oh, where can he be?

THE PAWPAW PATCH

F F F- F
Where oh where is dear little Mary?
Cy7 C7 Cqy c
Where oh where is dear little J;ry?
F F F F
Where oh where is dear little Mary?
C Cy F F

Wg; down yonder 'in the pawpaw patch.

124
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60 TELL AUNT RHODIE
G G
Go tell Aunt Rhodie
Dy G
Go tell Aunt Rhodie
G G
Go tell Aunt Rhodie
G
TZe old gray goose iz dead.

Three-Chord Songs:

TWINKLE, TWINKLE LITTLE STAR
F F Bflat F  C; F F

Twinkle, twinkle little star, How I wonder wgat you are!
F C7 F Cc7 F Cy F Cy

Up above the world so high, L1ke a diamond in the sky,
F F- B flat F F Cy F

Twinkle, twinkle little star, ng I wonder what you are!

YANKEE DOODLE
q G G Dy G G G D
Yankee Doodle went to town, a-riding on a pony!
G G c C Dy D7 G G
He stuck a feather in his cap, and called it macaroni.
C c c C G G G G
Yankee Doodle keep it up, Yankee Doodle dandy,
c C C C G D7y G G
Mind the music and the step and with the girls be handy!

MY BONNIE

c F c C C c G; Gy
My Bonnie lies over the ocean; My Bonnie lies over the sea;

c F c C F G, c C
My Bonnie lies over the ocean; Oh, bring back my Bonnie to me.
c c F F ) Gy C C
Bring back, bring back, oh bring back my Bonnie to me, to me

c C F F Gy G, c C

Bring back, bring back, oh bring back my Bonnie to me!

GLORY, GLORY, HALLELUJAH

C C c C
Glory, glory, hallelujah!
F F c C
Glory, glory, hallelujah!
C c C
Glory, glory, hallelujah!

F Gy c C

- His truth is marching on.

e

o ' | 125 :

B-4




AWAY IN A MANGER
G G C. G
Away in a manger, no crib for a bed,
D, Iy G G
The little Lord Jesus laid down his sweet head;
G G C G
The stars in the sky looked down where he lay,
D7 ¢ D G
The little Lord Jesus asleep on the hay.

JINGLE BELLS

G G G G
Jingle bells! Jingle bells! Jingle all the way!

Oh what fun it is to ride in a one-horse Opea sleight
G G G G
Jingle bells! Jingle bells! Jingle all the way!

c G Dy G

Oh what fun it is to ride in a one- horse open sleigh!

o 126,
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Rhythm Instruments

Rhythm Sticks
These are about one foot long; they are round and resemble
a long, unsharpened pencil. They should be held firmly f- !
but with a relaxed arm. The sticks should be struck near C———————
the ends, right over left. Little more than a quick wrist
movement is necessary.

Jingle Clogs
A wooden instrument with a number of loose metal discs
attached. It i3 held with the right hand and struck
against the palm of the left hand to produce a solid sound.

Sleigh Bells
These usuvally have a strap, and are to be held in the hand.
Play with a guick dzwn stroke.

Rhythm Castanet
A wooden instrument having a castanet-like head with metal
or wooden "clappers'. It is played with a snap-like motion
of the wrist.

Tambourines
These can be played with a tap and a shake movement. The
tap is executed by holding the instrument in the left hand
and striking it sharply with the fingers of the right hand.
The shake is done by bringing it back with a swing and a
short snap of the striking hande

Snare Boys
A drum-1like instrunent having snares held with the left

hand and hit with the right hand using a wooden mallet
or rhythm stick to produce sounds like a snare drum. s

Tom Boys ‘
A drum-like instrument having no snares held with the / 0
Jeft hand and hit with the right hand using a wooden @
mallet or rhythm stick to produce sounds like a tom-tom.

Triangle

The metal triangle is suspended by string and played with
a metal striker for single tones. To produce a trill
the striker should be moved rapidly within the triangle. '//’,

The striker should be held with the rounded end. In
order to produce a soft "church-bell" tone, a wooden
striker may be used,

Cymbals
These are held one in each hand by holding a strap with
the fingers and are correctly struck by first bringing
the right hand down, the left hand up, just a little off \ Jt’
center, The next strik¢ would be the reverse, i.e. V7
bringing the left hand down and the right hand up, etc.

Q 127i:
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Sand Blocks
A pair of wooden blocks with handles covered with sand
paper rubbed together in the fashion as the cymbals (i.e.
right hand down, left hand up, left hand down, right
hand up, etc.) to produce a '"swishing" sound.

Tone Block
A cylindrical block of wood which has been hollowed out
in the center to produce a resonant sound. The tone
block shou)d be held in the left hand, and struck with
the wooden striker in the right. (A more peretrating
sound is produced by avoiding striking the slits.)

Finger Cymbals
A pair of small metal cymbals which give a light
tinkling sound when struck. They are held by the fingers
and used for special effects. '

Maracas
A pair of gourd-like rattles that are used for many Latin
American dance songs. They are held by handles and
usually shaken in a steady eighth note rhythm.

Claves
A pair of resonant sticks about an inch in diameter. One
clave is held loosely in the partly closed left hand,
resting on the heel of the hand with the other end
resting on the fingernails, thumb and index finger.
Strike this one with the other clave held sticklike in
the right hand.

Tuneable Drum ’
A hand drum on which the skin may be loosened or
* tightened to give different pitches. It may be played
with the hand or mallet.

Q 128 L
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LISTENING RESOURCE

Farilies of Instruments

Woodwinds - a group of wind instruments usually or originally made of
wood or uses a reed.

1. saxophone 5. piccolo
2, clarinet 6. oboe
. 3. bass clarinet * 7. English horn
8. bassoon

" 4, flute

Brass - musical instruments of the horn type that are blown and usually
made of metal.

1. French horn 4. cornet
2. sousaphone (tuba) 5. trombone
3. trumpet .
Percussion - musical instruments that are struck to make sound or music.
1. snare drum : 5. cymbals
2. bass drum 6. triangle
3. kettle drum or tympan1 7. others - chines, gong,
4, tambourlne .o o xy lophone, bells

]
5

Strings - group of 1nstruments using strlngs that are usually played with

a bow., - Yy
L. 1. violin /- /s’wj- AR N basc viol
2. cello / s

Other - that m1scellany of folk and homemade instruments that are rare
or never used in formal music such as jews harp, harmonica, -
ukelele, rhythm band instruments, sweet potato, guitar, etc.

N :

“
"2
Records -

The following records have been valuable for demonstrating instruments
suitabite for second grade,

"Rusty in Orchestraville" . . Capitol #J3255
"Peter and the Wolf" Columbia
"Tubby the Tuba" " Columbhia
"Pan and the Piper" . Columbia
" “"Happy Instruments', = - o Columbia #CL1026
“Introduction to the Orchestra" Golden Record
(Musical direction by Mitch Miller) ,
"Instruments of the Orchestra" ' ' ‘ # LE6000-3
e R PRL ] ‘ (IS ES Poooanahn o
HRW - T.E.

The teacher‘S édition of HRW discusses the families of instruments.

- String family - p. 46
_ © - Woodwind family - p. 86
' .~ Brass family - p. 106
Percussion family - p. 124

(129
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Instruments of the Orchestra:

Tt

Woodwinds

1) Namehof instrument saxcphone

Family

EE T AR

woodwind and bruss

belongs to two families because it is made of brass and yet is
played with a mouthpiece which has a reed
. \J

sound is loud and brassy at times, smooth ac times

used mainly in dence bands or concert bands but not very often
in orchestras

I ANTIRY

i

Cos
130

n~n_



TR TEIIA (D)

I s

(2) Name of instrument clarinet

{3) Name of lnstrument

Family woodwind ! bass clarinet

usually made of wood

have mouthpiece with reed

can blay very high and quite low

known as "singer'" of woodwinds

' ‘ bass clarinet scund is déeper and more mellow
| ‘ | N
. 148k3




(4) Name of instrument flute -

(5) hame of 1nstruﬁent piccolo

Fam11y L od woodwind ' i!
5 P

; . ; H :
} - nade of silver ) _ ‘I
1 - play very high nates

x - p1ccolo is smaller and plays higher than flutes .'

T - saund is sweet, almost bird-like . i'

- played by blow1ng into the hole much like blowing into a bottle

Trlaonfdiis o

. P
XPBEFR IS R SRR I

132 |
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(6) Name of instrument \3" 056; i
Family woodwind 'g{y,f
o v
- both have doubrle reeds ‘.\-‘ . K;{
TR

- so'nd is medium high, cad éhd nasal
. A

of instrument

'«

- English horn is longer, thus lpwef iq sound

ERIC

Aruitoxt provided by Eic:
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(8) Name of instrument bassoon
Family woodwind

the Italian word for bassoon is "'fagatto"
which means bundie of sticks

"Bundle of sticks" in a way describes the
way the bassoon looks

has double reed

sound is deep and sounds comical




Instruments of the Crchestra: Brass

=

——/

(1) Name of instrument French horn

Family : brass

—)developed by French king for {////

hunting calls

- has three valves for making different S
notes o ’

- sound is medium low, :ich and mellow

~ 135y

Cc-7




e e o

sousaphone

(2) Nane of instrument

Family brass

- largest brass inst

- has three valve

- sound is very fow

for making diffyrent notes

c-8 ' *




(3) Name of instrument ; " trumpet

Family g brass

(4) Name of instrument " corhet

Family brass

- have three valves for producing different notes

sound can be loud and brassy or soft and sweet

cornet sound more mellow than trumpet

sound is medium-high
O : e L
. k"i' E
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(5) Name of irstrument ~ trombone

Family brass

- has slide which moves to make different
notes : ’ '

- sound is low, can be very loud
or soft

e

BRI A v et provided by R
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Instruments of the Orchestra: Percussion
J (1) Snare drum ' (2) Bass drum
1
;' A
i [
]
’| A
J
} (4) Tambourine
J (5) Cymbals : (6) Triangle
o=
J SRR IR i . o
' (7) Other percussion instruments:
J ) " chimes ‘
. e . gong
& v " xylophone
] bells

yésl;l:a

_ Q ' ‘ ‘ ‘ hkﬁx;
'IEIQ\L(: - !
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Instruments of the Orchestra: Strings

£ Ve
4 ,'r :4\
. ! ( N
(1) Name of instrument ! violin

Family string

v

- has four strings

AN :

- played by qrawing bow across the strings
‘;’;" - 1-"‘; S

bow is mgde of a thin narrow stick with horsehair
- different notes made by moving fingers up or dowi string
'-"sound is medium to high ‘

- more violins in oichestra than any other instrument

R
- ’
i

- Bl

JERE "YU thd
PRSI ’ ‘ .: o (1.°




DA ,
b I H
N : )
. ) ;i ;
] . h ' f f-
X ’ : f’"'
\ -~ (2) Name of instrument ~ cello -
., i *b“""‘f!o:,»j. e *f?ri‘ - R4
s ~ Family string 4
1 - like the violin but much largei
- held between knees when played '
\
- tone is low, mellow and rich sourding
[
1] S o ,f
T . 1
‘ERIC s
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R & s
(3) Name of instrurent bass viol
S —_——

- -
. ™ string
s =

Z "father" of the string family

- sound is very low and gruff -

- largest string instrument

Lo

242
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GLOSSARY OF COMMON TERMS AND SYMBOLS

This glossary contains definitions of terms used in this.handbook and
such additional terms as seem necessary for common understandings con-

cerning procedures for music instruction.

Inasmuch as each program éf‘hﬁslc'instruction establishes its own goals
and user somewhat unique materials, it is only reasonable to assume it makes

unique demands on its teachers as to their knowledge of content.

reason, the following information has been compiled to aid teachers to
kncw and understand what content demands will be placed upon them, Few
teachers will use all of this information in any years however, it is well

for them to be aware of it.

Accent: More than usual stress.

Accidentals: Cancel or natural sign cancels the flat
or sharp previously indicated by the key signature
or by an accidental (a sharp or fiat not in the
key signature, added to alter a scale tone).

Sharp chromatic raises the tone 1/2 step from its
pitch in the scale} or restores the regular scale
pitch after previous change by a cancel.

Flat chrogatic lowers the tone 1/2 step; or
restores the regular scale pitch after previous
change by a cancel.

Alle breve, or cut tize, means ﬂ weter moving fast
- enough to feel two pulses per measure., It is
equel to 2 but with quick movement as in marching.
N

Autoharp: A susical instrument designed to be used
in chording in accompaniment with vocal music.
© It generally has twelve wooden bars markeqd with
chord names, each of which produce ‘a specific
~ chord when depressed, The chord bars are lowered
with the fingers of the left hand while the
strings are strusmed with the right hand. The

instrument is hald on the lap or placed on a table‘

to be most readily played.

- ‘ 27 e N

Brace! A vertical 1ine at left end of two or more
staves, meaning that the music of both atnven .
happens at tho same time, 7 T 7T

i:11 ‘

,.s I Y

,/ i b e
DAL}
(¥4 e
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185

For this

— T

T
i

I




S /dowm, out, up/ down, out, up/." (The out
7 of count tuo is to tho side, not to the
front ) :

T L S e e e e -

Chord: Three or more tones tcurdazd together harmonically,

Chord, tonic: A triad (a three-note chord bufld >f thirds)

tased on "lo" (do-mi-sol). (Also referred to as the I chord,)

Chord, dominant: A triad based on "so]" (sol-ti-re); also
referred to as V chord. . . )

Chord, dominant seventh: A triad based on "soi" (sol-ti-re-fa);
8lso referred to as v? chord.

Chord, sub-dominant: A triad based on "fa" (fa-la-do);
also referred to as the IV chord,

Clef, treble, or G clef, gives pitch meaning to lines and
spaces of the staff, It designates the second line the
G above middle C. ,

Clef, bass, or F clef, designates the fourth 1line of the staff,
Tho F below niqdle C. .

Coda: A short tune added to a3 musical selection as a2
closing, .

Common time: Means the same a: 3 time, —

D,C. or da capo: Fram the beginning. Repeat from the
beginning to the end, or to the place marked Fine
(means ending).

Directing procedures: o
:}—‘ AR 4
1.' For music felt in twos, the arm movements aie:
* /éown, up/ down, up/ == not just down like -
hitting the deek, but down with a little
. bounce or rehound curving cutward. . This 'V
- gives lightness to the movement, The up
. movement is just the reverse, beginning ‘
> vith . slight doun dip S

] l
Pl e l,

i/ é. For music folt ir threes. the arm mowements-‘

i
17, .
LR

3. Hhun Ressures go with a feel of four. the " ° L,
. aTm movements cro: /dovm, in, out, up/ down., .
in. out. up/. i .

RIC oMy

-2

-

E==




Double bar: End of the riece.

D.S. (Dal Segno) or D.S. al Fine (pronounced fee-nay), from the sign.
Go back to %(the sign) and sing or play to the
FINE ending.

Dynamic markings: Forte - loud F
Fortissimo - very loud £f
Mezzo forte - medium loud »;f
Piano - soft
Pianissimo - very soft

Mezzo piano - medium soft s ‘
Crescendo - gradually incre¥sing in loudne554
Descrescendo o diminuendo - gradually decreasing in loudness >ow

Fermata or hold: Indicates longer duration than the N
note velue. This is used for interpretive effect.

Fine: The end.

First and second endings: l' above the staff means to
sing or play these notes tiie first time through, but
when —epeating, skip this part and go to the second

ending marked |:.'

Grace note: An ornamental note, in small print, played —_—
or sung quickly and before the beat, but not counted —
in the note value of the measure, ‘

"3 £ f! ]

Harmony: ‘iwo or more tones sounded together. EE5BESESE 3

SELEER N

Intervals: T}'e dlfference between ar.y two notes, A A | g
Y )

measured by degrees on the staff.

‘r‘f

preert

.

AT RS e
‘A system of tone relationships rollowing the pattern
; of a'recognized scale. the keynote of which is
i "'do", or the first tone of the scale,” "~
H ‘:3'6:‘) ﬂ*\‘*q St
- Keyboard experiences Making use of the piano keyboard
LI ¢ as a'visual aid to the teaching of music fundamentals.

..~ . Key signature: The number of sharps or flats, or

-, absence of them, which occur on the staff

I Y 1mediately following the clef sign. cen

. ) FECEY I . ll‘} oo J'-"- AL L . Tt

‘\,.“ }':‘/!» . ) . ey 3- RN 'w""""" I L —~4 #

RRE i _Leger (or le”er) line. Short lines written above or -
below the staff to extend the range of the staff.-———-—-;*—---—

E l{llc | ‘ 1‘45“ ‘
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Light double bar: End of the section; for example,

end of introduction.

Melody: A pleasing succession of tones, usually
having a pleasing rhythm.

Melody bells: A graduated ceries of marked flat matal
bars mounted on a frame in xylophone fashion
which are struck with a wooden mallet to reproduce
indicated tones. Thuse are used to accompany
vocal or instrumental music.

Meter: The number of "beats' per measure, determined
by the regularity of accents.

Music appreciation: Active listening to z11 types
of music to broaden musical interest ard
enjoyment.

Notes: Symbols used to describe tone and o (:;
duration. Whole Half

Note singing: Singing‘a song by reading music through
the vse of syllables. ’ '

Orff instruments: Mallet instruments designed to enrich
the musical instruction of children.

Pianet: An electronic keyboard instrument with earphone
attachments allowing for "silent" practice,

Piano: A musical instrument usuéily having eighty-eight
black and white keys used to reproduce basic tones

°, reproduce tones represented on the steff as

and groups of tones or chords. The keys of the piano

J o

Quarter Eighth

‘ described below P
ot WepEh. Ty T s
Y RGN 5 ]

B R A

PR e e v et

Pitch pipe: A flat, circular, tonal instrument
used to locate piich. ' The teacher first - .
blows the note "do" as indicated by the key
signature of the song, then sings up or down
by syl}:bles to the starting note of the song.
B SR v N o

I D B Al St SPTTT S B S IV
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SR sdD o munEr 2h oty

—» Middle €— 48 Keys — )

| -

T



oo

Repeat sigpn: Sing or play again from the previous
repeat ————; or if there is no previous

repeat sign, go back to the beginning.

Resonator bells: A set of individuzi-tyned resonating d””’
bars made of plastic or wood, usually in sets of

twenty.

Rests: Symbois used to describe duration of -—wwr B ,
absence of tone. Whole Half Quarter Eighth

Rhythm: The time relation among tones as expressed
by strong and weak beats.

Rhythmic activities: Bodily movement to music
through singing games and creative response.

Rhythm instruments: Cacophonous instruments used
as an instrument~l group and for special effects
to songs and rhythmic activities.

Ritard: ~Gradually slower. . rit.
Rolled chord or arpeggio: Notes played one after i

another, starting with the lowest. An
instrumental notation.

Rote singing: Singing'songs by repetition and
imitation utilizing the ability to listen
and repeat i

- Scalewise pattern or passage Cohsecutive notes of a scale.

Select band: An 1nstrumental group of pupils selected
for musical aptitude and ability given special
sty instruction who occasionally play as a school band.
Select chorus A vocal group of pupils selected for good
voices, given special instruction who occasionally
~ sing at special performances. Lo x s

Select strings: An instrumental group of pupils selected
- for musical aptitude and ability given special
instruction and who occasionally play at special
performances. ) ] -

R co o .
Slur: Singlng two notes on one syllable of a word. n
o g pegd (9RO B RPN hoog Lo
Staff: A serles of alternate lines and spaces (5 lines)

and 4 spaces) on which notes are placed to show

their pitch. The names are as indicated and are

nusbered from the bottom up. Each line and space

is assigned a letter. The letter names are
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arranged alphabetically from the botton up £

I A S e
in the treble clef beginning with "e" and in l{_@ E
the bass clef beginning with "g". T sPiEs  Liws

Syncopation: A temporary replacement of the

regular rhythmic pulse.

Tempo: The speed at which a piece of music moves.

Tempo marking: (arranged from slow to fast)

Tie:

Time

Largo - slow, noble and broad
Maestoso - with majesty; slower than andante
Andante - a walking tempo
Moderato - moderate tempo
Allg&sg - quickly (literally, cheerful)
Presto - fast, faster than allegro

pitch. The mtes are to be sung or played as one
note, sustaincd as long as the two note values
added together,

A curved line connecting two notes of the same ! r

signature or meter: The two numbers or symbols,
on the staff immediately following the key
Slgnature. The following illustration kas a

time signature. - The Jower number ¢ells the kind
of notes used as the unit of time measurement,

{or the kind of note getting one beat) in this case
the quarter note. The upver number tells how many 1

. —— e

such units (or beats) the*e are per measure.

Triplet: A group of three even notes played in the
usual time of two similar ones, for examole, ' m

tiirec eighth notes played in the usual time of two
eighth notes., ﬁtJ~e:-».‘j ~_»f ’
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Tuned water glasses: A series of glasses or bottles

of simjlar design gilled with varying amounts
of water producing tones of varying pitches to -
form a scale when they are struck. They are
used to provide accompaniment to vocal or
instrumental music. -
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Aruitoxt provided by Eic:
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